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By the beginning of year 5, pupils should be able to read aloud a wider range of poetry and books written at an age-appropriate interest level with accuracy and at a reasonable speaking pace. They should be able to read most words 

effortlessly and to work out how to pronounce unfamiliar written words with increasing automaticity. If the pronunciation sounds unfamiliar, they should ask for help in determining both the meaning of the word and how to 

pronounce it correctly.  

They should be able to prepare readings, with appropriate intonation to show their understanding, and should be able to summarise and present a familiar story in their own words. They should be reading widely and frequently, 

outside as well as in school, for pleasure and information. They should be able to read silently, with good understanding, inferring the meanings of unfamiliar words, and then discuss what they have read.  

Pupils should be able to write down their ideas quickly. Their grammar and punctuation should be broadly accurate. Pupils’ spelling of most words taught so far should be accurate and they should be able to spell words that they have 

not yet been taught by using what they have learnt about how spelling works in English.  

During years 5 and 6, teachers should continue to emphasise pupils’ enjoyment and understanding of language, especially vocabulary, to support their reading and writing. Pupils’ knowledge of language, gained from stories, plays, 

poetry, non-fiction and textbooks, will support their increasing fluency as readers, their facility as writers, and their comprehension. As in years 3 and 4, pupils should be taught to enhance the effectiveness of their writing as well as 

their competence.  

It is essential that pupils whose decoding skills are poor are taught through a rigorous and systematic phonics programme so that they catch up rapidly with their peers in terms of their decoding and spelling. However, as far as 

possible, these pupils should follow the upper key stage 2 programme of study in terms of listening to books and other writing that they have not come across before, hearing and learning new vocabulary and grammatical structures, 

and having a chance to talk about all of these.  

By the end of year 6, pupils’ reading and writing should be sufficiently fluent and effortless for them to manage the general demands of the curriculum in year 7, across all subjects and not just in English, but there will continue to be a 

need for pupils to learn subject specific vocabulary. They should be able to reflect their understanding of the audience for and purpose of their writing by selecting appropriate vocabulary and grammar. Teachers should prepare pupils 

for secondary education by ensuring that they can consciously control sentence structure in their writing and understand why sentences are constructed as they are. Pupils should understand nuances in vocabulary choice and age-

appropriate, academic vocabulary. This involves consolidation, practice and discussion of language.  

Specific requirements for pupils to discuss what they are learning and to develop their wider skills in spoken language form part of this programme of study. In years 5 and 6, pupils’ confidence, enjoyment and mastery of language 

should be extended through public speaking, performance and debate. 

National Curriculum Objectives  

Reading – Word Reading (Decoding) 
Pupils should be taught to:  
● apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet. 

Reading – Comprehension  
Pupils should be taught to:  
● maintain positive attitudes to reading and understanding of what they read by:  

o continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  

o reading books that are structured in different ways and reading for a range of purposes  

o increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions 

o recommending books that they have read to their peers, giving reasons for their choices  

o identifying and discussing themes and conventions in and across a wide range of writing  

o making comparisons within and across books  

o learning a wider range of poetry by heart  

o preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an audience  

● understand what they read by:  

o checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context  

o asking questions to improve their understanding  

o drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  

o predicting what might happen from details stated and implied  

o summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas  

o identifying how language, structure and presentation contribute to meaning  
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● discuss and evaluate how authors use language, including figurative language, considering the impact on the reader  

● distinguish between statements of fact and opinion  

● retrieve, record and present information from non-fiction participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and challenging views 

courteously  

● explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic and using notes where necessary  

● provide reasoned justifications for their views. 

Writing – Transcription  
Pupils should be taught to:  
● use further prefixes and suffixes and understand the guidance for adding them  

● Endings which sound like /ʃəs/ spelt –cious or –tious (vicious, precious, conscious, delicious, malicious, suspicious ambitious, cautious, fictitious, infectious, nutritious)  

● Endings which sound like /ʃəl/ (official, special, artificial, partial, confidential, essential) 

● Words ending in –ant, –ance/–ancy, –ent, –ence/–ency (observant, observance, (observation), expectant (expectation), hesitant, hesitancy (hesitation), tolerant, tolerance (toleration), substance (substantial) innocent, 

innocence, decent, decency, frequent, frequency, confident, confidence (confidential) assistant, assistance, obedient, obedience, independent, independence) 

● Words ending in –able and –ible Words ending in –ably and –ibly (adorable/adorably (adoration), applicable/applicably (application), considerable/considerably (consideration), tolerable/tolerably (toleration) changeable, 

noticeable, forcible, legible dependable, comfortable, understandable, reasonable, enjoyable, reliable possible/possibly, horrible/horribly, terrible/terribly, visible/visibly, incredible/incredibly, sensible/sensibly) 

● Adding suffixes beginning with vowel letters to words ending in –fer (r eferring, referred, referral, preferring, preferred, transferring, transferred reference, referee, preference, transference) 

● Use of the hyphen (co-ordinate, re-enter, co-operate, co-own) 

● Words with the /i:/ sound spelt ei after c (deceive, conceive, receive, perceive, ceiling) 

● Words containing the letter-string ough (ought, bought, thought, nought, brought, fought rough, tough, enough cough though, although, dough through thorough, borough plough, bough) 

● spell some words with ‘silent’ letters [for example, knight, psalm, solemn]  

● continue to distinguish between homophones and other words which are often confused  

● use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically, as listed in English Appendix 1  

● use dictionaries to check the spelling and meaning of words  

● use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary  

● use a thesaurus. 

Handwriting  
Pupils should be taught to:  
●  write legibly, fluently and with increasing speed by:  

o  choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters  

o choosing the writing implement that is best suited for a task. 

Writing – Composition  
Pupils should be taught to:  
● plan their writing by:  

o  identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own  

o  noting and developing initial ideas, drawing on reading and research where necessary  

o in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed  

● draft and write by:  

o selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning  

o in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action  

o précising longer passages  

o using a wide range of devices to build cohesion within and across paragraphs  

o using further organisational and presentational devices to structure text and to guide the reader [for example, headings, bullet points, underlining]  

● evaluate and edit by:  

o assessing the effectiveness of their own and others’ writing  

o proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning  

o ensuring the consistent and correct use of tense throughout a piece of writing  
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o ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register  

o proof-read for spelling and punctuation errors 

● perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear. 

Writing – Vocabulary, Grammar and Punctuation  
Pupils should be taught to:  
● develop their understanding of the concepts set out in English Appendix 2 by:  

o recognising vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms  

o how words are related by meaning as synonyms and antonyms [for example, big, large, little] 

o using passive verbs to affect the presentation of information in a sentence  

o using the perfect form of verbs to mark relationships of time and cause  

o using expanded noun phrases to convey complicated information concisely  

o using modal verbs or adverbs to indicate degrees of possibility 

o using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e. omitted) relative pronoun  

o learning the grammar for years 5 and 6 in English Appendix 2  

● indicate grammatical and other features by:  

o linking ideas across paragraphs using a wider range of cohesive devices: repetition of a word or phrase, grammatical connections [for example, the use of adverbials such as on the other hand, in contrast, or as a 

consequence], and ellipsis Layout devices [for example, headings, sub-headings, columns, bullets, or tables, to structure text] 

o using commas to clarify meaning or avoid ambiguity in writing  

o using hyphens to avoid ambiguity  

o using brackets, dashes or commas to indicate parenthesis  

o using semi-colons, colons or dashes to mark boundaries between independent clauses  

o using a colon to introduce a list  

o punctuating bullet points consistently use and understand the grammatical terminology in English Appendix 2 accurately and appropriately in discussing their writing and reading. 

● use and understand the grammatical terminology in English Appendix 2 accurately and appropriately in discussing their writing and reading. 

● Terminology for pupils:  

● subject, object active, passive synonym, antonym ellipsis, hyphen, colon, semi-colon, bullet points 

HEART Education Trust End of Year Outcomes:  
Reading: Pupils are able to discern vocabulary from context and own word knowledge. They access high level and challenging texts, including technical and historical language. Pupils confidently monitor their own 
comprehension and text mark where appropriate to support this. Pupils are able to make complex retrievals and inferences, combining skills to questions relating to different places in the text and complex language structures. 
They are able to predict what might happen from information stated and implied and summarise from different points in the text. They discuss and compare texts, reading widely and expressing their own preferences. Pupils are 
able to discern authorial intent from language and literary choices and comment upon the themes, conventions, tone and atmosphere created in a text.  
Writing: Pupils are able to write effectively for a range of purposes and audiences, selecting language that shows awareness of the reader and of the appropriate form and drawing independently on what they have read as 
models for their own writing. In narratives describe; settings, characters and atmosphere. Integrate dialogue in narratives to convey character and advance the action. Distinguish between the language of speech and writing and 
choose the appropriate register. Exercise an assured, conscious control over levels of formality, manipulating grammar and vocabulary to achieve this. Select precise vocabulary and grammatical structures to reflect what the 
writing requires. Use a range of devices to build cohesion, maintaining tone and verb tense throughout. Use the full range of punctuation taught at KS2 precisely to enhance meaning and avoid ambiguity. Spell the words from 
the Y5/6 spelling list and ambitious vocabulary correctly. 
Spoken Language: Pupils speak confidently, employing language appropriate to the purpose of speech, they ask and answer questions to enhance their understanding and debate or discuss ideas.  

Autumn Spring Summer 

Crime & Punishment Survival! Monsters 
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Oliver Twist – Charles Dickens (abridged) (1 Week)  
Stories with a Historical Setting 
Text Outcome: Setting Description  
Grammar/Composition: formal tone sustained throughout, 
parenthesis marked by commas, semi-colons separate independent 
clauses, ambitious and precise vocabulary determiners, pronouns and 
synonyms to support cohesion. Expanded noun phrases, literary 
language, personification, metaphors and similes. Adverbials. 
Subordinating and coordinating conjunctions to create cohesion and 
utilise multi-clause sentences. Relative clauses give additional 
information. Commas mark fronted adverbials and clauses.  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
Oliver Twist – Charles Dickens (abridged) (1 Week)  
Stories with a Historical Setting 
Text Outcome: Diary Entry 
Grammar/Composition: maintain first person throughout, expanded 
noun phrases, relatively informal tone, use of contracted forms, 
colloquialisms, multi-clause sentences, precise selection of 
vocabulary, adverbials of time support chronology, commas mark 
fronted adverbials and clauses, abstract nouns, dashes to mark 
boundaries between clauses. Commas and brackets used for 
parenthesis. Semi-colons to mark the boundary between independent 
clauses. 
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
(apparently, unconsciously, wretched, penniless, precious) 
 
Oliver Twist - Charles Dickens (abridged) (2 Weeks)  
Stories with a Historical Setting 
Text Outcome: Newspaper article (GDS) 
Grammar/Composition: passive constructions, literary language, 
formal register, (has been safely rescued, was forced to stop) and 
impersonal voice of the reporter through an authoritatively objective 
tone through judicious selection of grammar and vocabulary – e.g. use 
of ‘one’ (one should not be too concerned), the impersonal 
construction of ‘it’ with the passive voice (it is widely believed that) 
and modal verbs ‘should’. Precise vocabulary choices (exceedingly 
dangerous, concerned, manufacturer, presentably) to consciously 
control the level of formality throughout. Distinct voices of those 
directly involved conveyed realistically and skilfully using language 
more resonant of speech (contracted forms, rhetorical questions and 
question tags, idiomatic and colloquial language). Closing editorial 
comment – adopting a more personal comment with no loss of 
formality. Commas to clarify meaning, punctuation to indicate 
parenthesis, dashes to mark the boundary between independent 
clauses, colons to mark the boundary between independent clauses 
and to introduce items in a list, hyphens to avoid ambiguity (full-
scale). Commas, colons, semi-colons and dashes are used confidently, 
working in tandem to control ambitious, multi-clause sentences. 
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 

Rainforest Theme (1 Week)  
Text Outcome: Non Chronological Report/Explanation/Information Text 
Grammar/Composition: Use presentational and organisational devices to 
structure text and guide reader (bullet points, headings). Formal tone 
sustained throughout. Consistent use of tense, accurate subject verb 
agreement. Use of technical, subject-specific and ambitious vocabulary. 
Expanded noun phrases to convey complex and specific information. Use 
commas to clarify meaning and avoid ambiguity, semi-colons to separate 
independent clauses, colons for bullet points and hyphens to avoid 
ambiguity. Use nouns and pronouns to avoid ambiguity. Use of adverbials to 
connect or contrast ideas and conjunctions for subordination. Relative 
clauses to offer precise information. Parenthesis used to avoid ambiguity and 
provide additional information. 
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
Rainforest Theme (1 Week)  
Text Outcome: Poetry  
Grammar/Composition: figurative language used for effect; similes, 
metaphors, personification, poetic techniques, adverbials, ambitious and 
precise vocabulary to create expanded noun phrases. Atmosphere and 
theme/message created through authorial word choices and language 
structure. Cohesion through a range of nouns and synonyms.  
 
The Explorer – Katherine Rundell (1 Week) 
Text Outcome: Diary Entry (GDS) 
Grammar/Composition: convey writer’s thoughts and feelings, maintain first 
person throughout, (GDS – include a deliberate shift to second person to 
capture the intimacy of a personal diary e.g. ‘You know when you’re 
squashed between…’) effectively set the scene at the outset (e.g. through 
candid opening ‘Last night was one of the worst nights of my life’), expanded 
noun phrases used to good effect to create imagery (a the forest stretched 
out before me, a vast, virescent carpet of green), characters are described 
convincingly, portraying their emotions and characteristics (e.g. sense of 
humour) vividly throughout the text (e.g. ‘I was petrified’, ‘I just lay there 
wondering when it would all be over’ – heightened state of anxiety and ‘I 
have never been so happy’ – relief), relatively informal tone – drawing on the 
language of everyday speech such as the use of contractions (you’re didn’t 
there’s), repeated adverbs for emphasis (‘really, really’) and colloquialisms 
(‘you know when…’), precise vocabulary selection throughout-avoiding 
repetition (wailing, petrified, hushed, wondering, longing), multi-clause 
sentences and fronted subordination (Even though…), cohesion throughout 
created by using verb tenses consistently and correctly, including appropriate 
pronouns, paragraphing, and use of perfect form to create time frames. 
Commas to mark fronted adverbials and clauses, commas and brackets for 
parenthesis 
Spelling: Words from Y56 statutory spelling list spelt correctly and more 
ambitious vocabulary spelt correctly 
 
The Explorer – Katherine Rundell (2 Weeks) 
Text Outcome: Short Story – adventure/quest (GDS) 

A Monster Calls – Patrick Ness (X Weeks) 
Pathetic Fallacy to Create Mood  
Text Outcome: Letter in role/stories with flashbacks (non-linear plots) 
Grammar/Composition: 
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
Macbeth – William Shakespeare 
Monologues/Soliloquy (X Weeks)  
Text Outcome: Own monologue/soliloquy 
Grammar/Composition: 
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
Macbeth - Witches Poem  
Pathetic Fallacy to Create Mood (X Weeks) Additional text to support: 
Frankenstein – Chapter 5  
Text Outcome: Short Horror Story to include Pathetic Fallacy 
Grammar/Composition: third person narrative, language of story-telling 
reflect the chosen genre, build suspense from the outset (If only…his 
story would be different, so different…An uneasy mist…That very night), 
limited dialogue to juxtapose the protagonist’s anxiety, asides and 
parenthesis that offer characterisation (For I am the strongest), noun 
phrases contribute to the atmospheric effect (the undergrowth around 
long gnarled branches, the smoking moon, a river of shattered glass, a 
carpet of decaying leaves), semi-colons to mark the boundaries between 
independent clauses, speech punctuation. 
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
The Arrival – Shaun Tan (X Weeks) 
Writing Outcome:  
Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
The Boy in the Tower (X Weeks) 
Writing Outcome:  
Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
In place of A Monster Calls:  
Skellig – David Almond ( 3 Weeks) 
Writing Outcome:  
Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
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Charles Dickens Biography (1 Week)  
Text Outcome: Biography of Charles Dickens 
Grammar/Composition: informal opening to capture the reader’s 
interest. Details of Dicken’s life presented in more formal tome 
through the use of the passive for example (was raised…tapped…was 
buried). Precise choices of vocabulary. Paragraphs with varied 
sentence structure – multi clause sentences convey related points 
succinctly (Born in…he was raised…where his family moved when…). 
Noun phrases, including those expanded by relative clauses convey 
complex information concisely (an Irish born British explorer who has 
ventured not one…). Consistent use of tone and person to build 
cohesion. Use of pronouns and synonyms to create cohesion. 
Paragraphs linked with fronted adverbials and conjunctions. Sub 
headings, a concluding paragraph and statement link back to the 
opening. Verb tenses are used consistently and correctly throughout 
the writing. Commas to mark fronted adverbials and clauses, commas, 
brackets and dashes for parenthesis. Dashes to mark boundaries 
between independent clauses and semi colons/colons. KS1 and KS2 
punctuation employed accurately and for effect.  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
Holes – Louis Sachar (2 Weeks) 
Modern Fiction 
Text Outcome: Formal Letter of Complaint  
Grammar/Composition: formal register maintained throughout 
(including passive and perfect forms, the subjunctive – if I were you – 
conjunctions and modal verbs), precise vocabulary choices maintain 
formal tone (compelled, appalling, received, encountered, 
unacceptable consume). 1st person, rhetorical questions (maintaining 
formality), characterisation of the staff – as discourteous and 
indifferent for example (your appalling standard of service), final 
summary indicating author’s tenacity (I shall be seeking legal advice). 
Fronted adverbials to establish chronology and signal respective 
consequences (As soon as, consequently, as a result, due to this). 
Pronouns, determiners and synonymous references used to build 
cohesion within paragraphs and avoid repetition. Appropriate shifts in 
tense; simple present tense used to state the reason for writing (I am 
unfortunately compelled) whilst past tense forms are used to recount 
the experience). Commas mark fronted adverbials and clauses, 
commas and brackets used for parenthesis. Semi-colons to mark the 
boundary between independent clauses.  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately 
 
Holes – Louis Sachar (2 Weeks) 
Modern Fiction 
Text Outcome: Diary Entry/Blog 
Grammar/Composition: maintain first person throughout, expanded 
noun phrases, relatively informal tone, use of contracted forms, 
colloquial language, multi-clause sentences, precise selection of 
vocabulary, adverbials of time support chronology, commas mark 
fronted adverbials and clauses, abstract nouns, dashes to mark 

Grammar/Composition:  describe settings, characters and atmosphere, 
literary language is employed widely to depict events of the story (similes, 
metaphors, onomatopoeia, pathetic fallacy, oxymoron, emotive language, 
hyperbole) Demonstrate sensitivity and restraint – allowing the reader to 
imagine moments within the story or future events through use of a poignant 
ending, distinguish between the language of speech and writing, making 
judgements about the appropriateness of language used (e.g. use speech to 
covey character, engage colloquialisms or formality to suit each personality), 
precise vocabulary choices, commas to clarify meaning, colons to mark the 
boundary between independent clauses and to introduce items in a list, semi-
colons to mark boundaries between independent clauses, hyphens to avoid 
ambiguity, multi-clause sentences, sentence structure deployed to effect 
mood. Integrate dialogue to drive the action forward. Structure and plot 
reflect the chosen genre, build suspense from the outset (e.g. an uneasy mist, 
that very night). Cohesion built throughout the text, including through 
paragraph structure pronoun use and conjunctions/fronted adverbials and 
consistent verb tense.  
Spelling: Words from Y56 statutory spelling list spelt correctly and more 
ambitious vocabulary spelt correctly 
 
The Explorer – Palm Oil or Blue Planet II – BBC David Attenborough & 
Additional Stimuli (2 Weeks) 
Text Outcome: Balanced Argument/Speeches 
Grammar/Composition: formal and authoritative tone sustained throughout 
through subject specific, emotive vocabulary and accurate grammatical 
structures, succinct debate, providing objective reasons to support both 
sides, multiclause sentences to link related points, relative clauses convey 
information succinctly, parenthetic asides, cohesion built through fronted 
adverbials, determiners and synonymous references. Provide detailed 
information about the impact of deforestation. Concluding paragraph links 
back to the opening, summarising the writer’s personal viewpoint through 
reiteration of the points raised. Predominant use of present tense, commas 
mark fronted adverbials and clauses, commas, brackets and dashes for 
parenthesis, semi-colons to mark the boundary between independent 
clauses. Ensure cohesion through accurate verb tense throughout.  
Spelling: Y56 statutory words spelt correctly and ambitious vocabulary spelt 
correctly.  
 
The Rain Player (1 Week) (Could be researched/completed in history 
lessons) 
Text Outcome: Non-Chronological Report – The Mayan Ball Game  
Grammar/Composition: rhetorical questions (Would you have the skills?), 
address the reader directly (Imagine a ball game so deadly…), historical facts 
presented succinctly, detailed description through precise ambitious 
vocabulary and noun phrases (constructed of concrete and stone, often 
connected to a temple, 3kg ball, a small hoop 20ft high on a sloped wall, 
treacherous, objective, participants, ritual symbolised, endurance), use of the 
imperative and repetitive patterning to capture the reader’s interest (Imagine 
a ball game so deadly…so popular…so brutal…so horrific), co-ordination, 
subordination and relative clauses add additional detail, formal constructions, 
coherence through subheadings, pronouns and noun phrases to avoid 
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boundaries between clauses. Commas and brackets used for 
parenthesis. Semi-colons to mark the boundary between independent 
clauses.  
Spelling: Y56 spellings and ambitious vocabulary spelt accurately  
 
Holes – Louis Sachar (2 Weeks) 
Modern Fiction 
Text Outcome: Balanced Argument  
Grammar/Composition: Formal tone consistent throughout including 
agentless passive constructions (are being jailed, could be spent) and 
the present tense (there has been much debate). Succinct debate, 
providing objective reasons to support both sides with a closing 
stance either for/against to secure the argument. Multi-clause 
sentences link related points (This raging discussion is of vital 
importance because many street artists are being jailed while others 
are being paid to create this…) relative clauses convey information 
succinctly and parenthetic asides offer greater clarity  
Spelling: Words from Y56 statutory spelling list spelt correctly and 
more ambitious vocabulary spelt correctly 
 
The Highwayman – Alfred Noyes ( 1 Week) Narrative Poetry 
Text Outcome: Own narrative poem, around a theme (love, courage 
and sacrifice) in the style of Noyes – memorised The Highwayman.  
Grammar/Composition: alliteration, metaphor, personification, 
simile, ambitious vocabulary, archaic language, onomatopoeia, 
repetition/assonance & refrain. Imagery – involving the 5 senses, 
symbolism to signify ideas/qualities (e.g. red to symbolise blood/love). 
Narrative developed across and throughout stanzas.  
Spelling: Words from Y56 statutory spelling list spelt correctly and 
more ambitious vocabulary spelt correctly 

repetition as well as consistent verb tense and succinct closing statement. 
Commas, brackets and dashes for parenthesis, commas mark fronted 
adverbials and clauses, hyphens (Pok-to-Pok) 
Spelling: Words from Y56 statutory spelling list spelt correctly and more 
ambitious vocabulary spelt correctly (decapitated, technique). 
 
The Rain Player (2 Weeks)  
Text Outcome: A Mayan Myth  
Grammar/Composition: third person narrative, phrasing of traditional tales 
(long ago in a small village…and so it was…the yonder world), creating 
settings, characters and atmosphere including noun phrases, dialogue 
interwoven within the story to move the action forward, colloquial language 
(to characterise unsavoury characters for example), use of formal register and 
archaic language to reflect the style of text and historical references  varied 
clause structure, simple past tense as the predominant form, past progressive 
to depict ongoing effect of the issue, present perfect passive clarifies 
underlying issue and shift to present tense in dialogue and use of the modal 
verb to signal future time (I plead for mercy…we will all starve), fronted 
adverbials, model verbs, literary language for effect and precise ambitious 
vocabulary – avoiding repetition (complaining, mercy, gulped, bargain, 
gathered, peered, declared, snarling, impale), cohesion through the use of 
pronouns and subject references, commas to mark fronted adverbials and 
clauses, speech punctuation, use punctuation to enhance meaning.  
Spelling: Words from the statutory year 5/6 spelling list are correctly spelt 
(ancient, determined, bargain, immediately, suggest, sacrificed, symbolised) 
The spelling of more ambitious vocabulary is mostly correct (treacherous, 
appalling, quivering) 
 
Just So Stories – Rudyard Kipling  (2 Weeks)  
Text Outcome: Own fable in the style of Kipling (GDS)  
Grammar/Composition: Use literary language in the style of Kipling, language 
choices evoke a convincing narrative voice (In the beginning…indeed, he had 
developed…oh Best Beloved) literary language (the unfortunate rocks…tail 
swishing like a turbine) and repetitive patterning (On Tuesday…and 
shouted…And the koala said) contribute to the authentic style of the piece. 
Maintain the verb tense and semi-formal tone (avoidance of contracted verb 
forms – he would sit…I am silent) consistently throughout, expanded noun 
phrases, precise vocabulary choices to support literary language and linguistic 
features, integrate dialogue to convey character and advance action. Use of 
modal verb at the start of the piece and past progressive (would sit…would 
remain silent…would look up…was sitting…was sleeping). Simple present 
suggests the creature’s habitual behaviour (I am you are) whilst the perfect 
form suggests a change of start of affairs at the end (had developed…has 
been has not made up of). Commas mark clauses and fronted adverbials, 
speech punctuation, full range of punctuation taught at KS2 used – including 
colons and semi-colons to avoid ambiguity and enhance meaning. 
Spelling: Words from Y56 statutory spelling list spelt correctly and more 
ambitious vocabulary spelt correctly 
  

 


