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By the beginning of year 3, pupils should be able to read books written at an age appropriate interest level. They should be able to read them accurately and at a speed that is sufficient for them to focus on understanding what they 

read rather than on decoding individual words. They should be able to decode most new words outside their spoken vocabulary, making a good approximation to the word’s pronunciation. As their decoding skills become increasingly 

secure, teaching should be directed more towards developing their vocabulary and the breadth and depth of their reading, making sure that they become independent, fluent and enthusiastic readers who read widely and frequently. 

They should be developing their understanding and enjoyment of stories, poetry, plays and non-fiction, and learning to read silently. They should also be developing their knowledge and skills in reading non-fiction about a wide range 

of subjects. They should be learning to justify their views about what they have read: with support at the start of year 3 and increasingly independently by the end of year 4.  

Pupils should be able to write down their ideas with a reasonable degree of accuracy and with good sentence punctuation. Teachers should therefore be consolidating pupils’ writing skills, their vocabulary, their grasp of sentence 

structure and their knowledge of linguistic terminology. Teaching them to develop as writers involves teaching them to enhance the effectiveness of what they write as well as increasing their competence. Teachers should make sure 

that pupils build on what they have learnt, particularly in terms of the range of their writing and the more varied grammar, vocabulary and narrative structures from which they can draw to express their ideas. Pupils should be 

beginning to understand how writing can be different from speech. Joined handwriting should be the norm; pupils should be able to use it fast enough to keep pace with what they want to say.  

Pupils’ spelling of common words should be correct, including common exception words and other words that they have learnt (see English Appendix 1). Pupils should spell words as accurately as possible using their phonic knowledge 

and other knowledge of spelling, such as morphology and etymology.  

Most pupils will not need further direct teaching of word reading skills: they are able to decode unfamiliar words accurately, and need very few repeated experiences of this before the word is stored in such a way that they can read it 

without overt sound-blending. They should demonstrate understanding of figurative language, distinguish shades of meaning among related words and use age-appropriate, academic vocabulary.  

As in key stage 1, however, pupils who are still struggling to decode need to be taught to do this urgently through a rigorous and systematic phonics programme so that they catch up rapidly with their peers. If they cannot decode 

independently and fluently, they will find it increasingly difficult to understand what they read and to write down what they want to say. As far as possible, however, these pupils should follow the year 3 and 4 programme English 34 of 

study in terms of listening to new books, hearing and learning new vocabulary and grammatical structures, and discussing these.  

Specific requirements for pupils to discuss what they are learning and to develop their wider skills in spoken language form part of this programme of study. In years 3 and 4, pupils should become more familiar with and confident in 

using language in a greater variety of situations, for a variety of audiences and purposes, including through drama, formal presentations and debate. 

National Curriculum Objectives  

Reading – Word Reading (Decoding) 
Pupils should be taught to:  
 apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud and to understand the meaning of new words they meet  

 read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word. 
Reading – Comprehension  
Pupils should be taught to:  
 develop positive attitudes to reading and understanding of what they read by:  

o listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 
o reading books that are structured in different ways and reading for a range of purposes  
o using dictionaries to check the meaning of words that they have read  
o increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally  
o identifying themes and conventions in a wide range of books preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action  
o discussing words and phrases that capture the reader’s interest and imagination  
o recognising some different forms of poetry [for example, free verse, narrative poetry]  

 understand what they read, in books they can read independently, by:  
o checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context  
o asking questions to improve their understanding of a text  
o drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
o predicting what might happen from details stated and implied  
o identifying main ideas drawn from more than one paragraph and summarising these  
o identifying how language, structure, and presentation contribute to meaning  

 retrieve and record information from non-fiction  

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 
Writing – Transcription  
Pupils should be taught to:  
 use further prefixes and suffixes and understand how to add them (English Appendix 1)  

o Adding suffixes beginning with vowel letters to words of more than one syllable (forgetting, forgotten, beginning, 
beginner, prefer, preferred gardening, gardener, limiting, limited, limitation) 

o The suffix –ation (information, adoration, sensation, preparation, admiration) 

Writing – Composition  
Pupils should be taught to:  
 plan their writing by:  

o discussing writing similar to that which they are planning to write in order to understand and learn from its structure, 
vocabulary and grammar  

o discussing and recording ideas  
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o The suffix –ly (sadly, completely, usually (usual + ly), finally (final + ly), comically (comical + ly)). Exceptions: (1) If the root 

word ends in –y with a consonant letter before it, the y is changed to i, but only if the root word has more than one 
syllable. happily, angrily (2) If the root word ends with –le, the –le is changed to –ly. gently, simply, humbly, nobly (3) If the 
root word ends with –ic, –ally is added rather than just –ly, except in the word publicly. basically, frantically, dramatically 
(4) The words truly, duly, wholly. 

o The suffix –ous (poisonous, dangerous, mountainous, famous, various tremendous, enormous, jealous humorous, 
glamorous, vigorous courageous, outrageous serious, obvious, curious hideous, spontaneous, courteous) 

o Most prefixes are added to the beginning of root words without any changes in spelling, (but see in–). Like un–, the 
prefixes dis– and mis– have negative meanings. dis–: disappoint, disagree, disobey mis–: misbehave, mislead, misspell (mis 
+ spell) The prefix in– can mean both ‘not’ and ‘in’/‘into’. In the words given here it means ‘not’. in–: inactive, incorrect 

o becomes il. illegal, illegible Before a root word starting with m or p, in– becomes im–. immature, immortal, impossible, 
impatient, imperfect Before a root word starting with r, in– becomes ir–. irregular, irrelevant, irresponsible re– means 
‘again’ or ‘back’. re–: redo, refresh, return, reappear, redecorate sub– means ‘under’. sub–: subdivide, subheading, 
submarine, submerge inter– means ‘between’ or ‘among’. inter–: interact, intercity, international, interrelated (inter + 
related) super– means ‘above’. super–: supermarket, superman, superstar anti– means ‘against’. anti–: antiseptic, 
anticlockwise, antisocial auto– means ‘self’ or ‘own’. 

 spell further homophones and near homophones 

 spell words that are often misspelt (English Appendix 1)  

 place the possessive apostrophe accurately in words with regular plurals [for example, girls’, boys’] and in words with irregular 
plurals [for example, children’s]  

 use the first two or three letters of a word to check its spelling in a dictionary  

 The / / ɪ sound spelt y elsewhere than at the end of words (myth, gym, Egypt, pyramid, mystery) 

 The /ʌ/ sound spelt ou (young, touch, double, trouble, country) 

 Words with endings sounding like /ʒə/ or /tʃə/ (measure, treasure, pleasure, enclosure creature, furniture, picture, nature, 
adventure) 

 Endings which sound like /ʒən/ (division, invasion, confusion, decision, collision, television) 

 Endings which sound like /ʃən/, spelt –tion, –sion, –ssion, –cian (invention, injection, action, hesitation, completion expression, 
discussion, confession, permission, admission expansion, extension, comprehension, tension musician, electrician, magician, 
politician, mathematician) 

 Words with the /k/ sound spelt ch (Greek in origin) (scheme, chorus, chemist, echo, character) 

 Words with the /ʃ/ sound spelt ch (mostly French in origin) (chef, chalet, machine, brochure) 

 Words ending with the /g/ sound spelt – gue and the /k/ sound spelt –que (French in origin) (league, tongue, antique, unique) 

 Words with the /s/ sound spelt sc (Latin in origin) (science, scene, discipline, fascinate, crescent) 

 Words with the /eɪ/ sound spelt ei, eigh, or ey (vein, weigh, eight, neighbour, they, obey) 

 write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far. 
 

Handwriting  
Pupils should be taught to:  
 use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, 

are best left unjoined  

 increase the legibility, consistency and quality of their handwriting [for example, by ensuring that the downstrokes of letters are 
parallel and equidistant; that lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not touch]  

 draft and write by:  
o composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an 

increasing range of sentence structures (English Appendix 2)  
o organising paragraphs around a theme  
o in narratives, creating settings, characters and plot  
o in non-narrative material, using simple organisational devices [for example, headings and sub-headings]  

 evaluate and edit by:  
o assessing the effectiveness of their own and others’ writing and suggesting improvements  
o proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in 

sentences  

 proof-read for spelling and punctuation errors  

 read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and volume so 
that the meaning is clear 

 

Writing – Vocabulary, Grammar and Punctuation  
Pupils should be taught to:  
 develop their understanding of the concepts set out in English Appendix 2 by: 

o extending the range of sentences with more than one clause by using a wider range of conjunctions, including when, 
if, because, although  

o using the present perfect form of verbs in contrast to the past tense  
o choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition 

o using conjunctions, adverbs and prepositions to express time and cause  
o using fronted adverbials  
o learning the grammar for years 3 and 4 in English Appendix 2  

 indicate grammatical and other features by:  
o using commas after fronted adverbials 

o indicating possession by using the possessive apostrophe with plural nouns  
o using and punctuating direct speech 

 use and understand the grammatical terminology in English Appendix 2 accurately and appropriately when discussing their writing 
and reading. 

 The grammatical difference between plural and possessive –s Standard English forms for verb inflections instead of local spoken 
forms [for example, we were instead of we was, or I did instead of I done] 

 Noun phrases expanded by the addition of modifying adjectives, nouns and preposition phrases (e.g. the teacher expanded to: the 
strict maths teacher with curly hair)  

 Use of paragraphs to organise ideas around a theme  

 Use of inverted commas and other punctuation to indicate direct speech [for example, a comma after the reporting clause; end 
punctuation within inverted commas: The conductor shouted, “Sit down!”]  

 Terminology for pupils: determiner pronoun, possessive pronoun adverbial 

 

HEART Education Trust End of Year Outcomes:  
Reading: Pupils are familiar with a wide range of texts, they select more sophisticated texts whilst able to give reasons for their choices. Pupils monitor their own comprehension; rereading, asking questions and discussing word 
meanings – adding to their own vocabulary through wide and varied reading materials.  
Writing: Pupils are able to apply spelling conventions and patterns taught in previous years and in year 4. They join their handwriting and write legibly; in a consistent and personal style. They discuss writing similar to their own 
and review the authorial choices ad intent with reference to grammar and text structure and its impact upon the reader and the text’s purpose, applying this to their own writing. They use ambitious vocabulary from their wider 
reading and research. Pupils organise texts using paragraphs and create cohesion through the use of adverbials. Pupils use the full range of fronted adverbials, demarcated by a comma. They use a wide variety of conjunctions 
appropriate to the text type to create coherence and multiclausal sentences. They ensure pronouns and determiners aid the coherence and consistency of a piece and that tense is accurate and consistent throughout. Pupils edit 
and refine their writing through reflective activities working alongside peers. Pupils accurately sentences, demarcating clauses and dialogue accurately.  
Spoken Language: Pupils are able to express their views coherently and with evidence to justify their standpoint. They are able to discuss word choices and authorial intent. They ask and answer questions to monitor their own 
comprehension. They use sentence length and style appropriate to the purpose and audience of their rhetoric.  

Autumn Spring Summer 

WW2 – The Blitz & Local Study Who Let the Gods Out? – The Ancient Greeks & their Impact on Modern 
Life 

Stranded! – Natural Phenomena (Geography focus – build upon Y3 
knowledge of Roman in Britain by discussing Pompeii & Vesuvius) 

The Blitz (video on Literacy Shed – enhance with any other 
supplementary reading/visual/audio/ non-fiction materials about The 

Ancient Greece – Rachel Minay  (1 week) 
Writing Outcome: Non-chronological report – Life in Ancient Greece/The 
Olympics 

Style of a Significant Author  
Kensuke’s Kingdom – Michael Morpurgo (X Weeks)  
Writing Outcome:  
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Blitz – use other curriculum time to build subject knowledge and focus on 
building vocab etc in English ) (1 week) 
Writing Outcome: Narrative Description – including senses & figurative 
language.  
Reading Comprehension: Identify language choices and figurative 
techniques such as metaphors and similes to create imagery for the 
reader. Discuss words and phrases which capture the reader’s interest 
and imagination. Draw inferences from information in the text and create 
these in their own writing.  
Grammar/Composition: compose and rehearse sentences orally. 
Organise paragraphs around a theme and use cohesive devices such as 
pronouns and consistent use of tense as well as overall text structure. 
Select ambitious vocabulary, similes and metaphors for specific effect, 
developing the setting and involving the senses of the reader. Use fronted 
adverbials demarcated accurately by a comma. Use prepositional and 
expanded noun phrases (above the darkened rooftops). Employ 
appropriate conjunctions to develop cohesion and flow (meanwhile, 
whilst, although). Use a variety of sentence structures and length for 
effect such as tension & pace and consider carefully impact on the reader. 
(E.g. simple sentences ‘Fire.’ My heart was pounding, almost coming out 
of my chest, I turned this way and that. Nothing, I could see nothing.) 
Demarcate sentences accurately, including commas to separate clauses 
and inverted commas to indicate direct speech.  
GDS: coherence throughout text and developed through overall text 
structure and organisation (e.g. order of paragraphs). Authorial tone and 
change in mood between start and end of the text. Accurate demarcation 
throughout. 
Key Vocabulary: searchlights, smoke choked the skies, alarm, Anderson 
shelter, Morrison shelter, Luftwaffe, RAF, persistent, undulating, 
foreboding, piercing, devastation, Blitz.  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly. 
 
Stories Which Raise Issues or Dilemmas 
Friend or Foe – Michael Morpurgo (1 Week)  
Writing Outcome: Character Description  
Reading Comprehension: Discuss a wide range of fiction, identify themes 
and conventions and read aloud with tone and intonation appropriate to 
character. Be able to compare and contrast characters and draw 
inferences about a character, justifying their answers with evidence. 
Check that the text makes sense to them, ask and answer questions about 
the text. Identify ideas drawn from more than one paragraph and 
summarise these. Identify ways in which language, structure and 
presentation contribute to meaning.  
Grammar/Composition: Discuss and record ideas (e.g. role on the wall – 
excerpts and drama/read aloud activities). Compose and rehearse 
sentences orally. Organise paragraphs around a theme and use cohesive 
devices such as adverbials and pronouns. Use expanded noun and 
prepositional phrases. Select ambitious and appropriate vocabulary for 
effect, using ‘show not tell’ to ensure the reader infers details about a 
character.  

Reading Comprehension: Discuss a wide range of writing to similar to 
that of their own. Identify style and language and structure conventions 
of a text. Record and retrieve information from a text and draw 
inferences, justified with evidence. Summarise ideas from more than one 
paragraph. Check vocabulary for comprehension and monitor own 
understanding. Ask and answer questions to deepen understanding. 
Discuss words and phrases which capture the reader’s interest.  
Grammar/Composition: rhetorical questions (Would you have the 
skills?), address the reader directly (Imagine a game so deadly…), 
historical facts presented succinctly, detailed description through precise 
ambitious vocabulary and noun phrases (constructed of concrete and 
stone, objective, participants, ritual symbolised, endurance, chariots), use 
of the imperative and repetitive patterning to capture the reader’s 
interest (Imagine a ball game so deadly…so popular…so brutal…so 
horrific), co-ordination, subordination add additional detail, formal 
constructions, coherence through subheadings, pronouns and noun 
phrases to avoid repetition as well as consistent verb tense and succinct 
closing statement. Commas, and brackets for parenthesis, commas mark 
fronted adverbials and clauses 
GDS: Maintained formality and coherence through consistent tense, 
person and tone without inaccuracy.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught.  
 
Who Let the Gods Out? – Maz Evans (1 Week) 
Writing Outcome: Dialogue within narrative – conversation between the 
Mr Boil and Elliot. 
Reading Comprehension: Discuss writing similar to that of their own. 
Identify shits in tone and formality. Retrieve and record information from 
a text and infer information about a character’s feelings and motives. 
Summarise information from a range of paragraphs. Identify vocabulary 
which captures the reader’s interest and imagination.   
Grammar/Composition: Demarcate speech punctuation accurately. 
Manage shifts in formality and characterise individuals’ speech through 
colloquialisms, formality, tone and use of punctuation to mark pauses and 
create pace. Use precise and specific vocabulary for effect. Describe a 
character’s actions and reactions using expanded noun phrases, 
prepositions and phrases.   
GDS: managed shifts in formality at GDS standard throughout, tone of 
character developed through dialogue and maintained throughout. 
Accurate use of tense and person, cohesion achieved through text 
organisation, accurate grammar and punctuation and characterisation 
throughout.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught.  
 
Who Let the Gods Out? – Maz Evans (1 Week) 

Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling:  
 
Gulliver’s Travels -  (X Weeks)  
Writing Outcome:  
Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling:  
 
Natural Disasters 
Writing Outcome: Explanation Text  
Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling:  
 
Quest/Journey – Aaron Becker  
Writing Outcome:  
Reading Comprehension:  
Grammar/Composition:  
Key Vocabulary:  
Spelling:  
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GDS: Use specific colloquialisms and style of speech to indicate character. 
Descriptions which require inference from the reader – e.g. description of 
hands/skin to infer hard working/working outdoors for most of life  
Key Vocabulary: character traits, verbs and adverbs to describe 
movement/action.  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly. 
 
Friend or Foe – Michael Morpurgo (1 Week) 
Writing Outcome: Letter (recount) 
Reading Comprehension: discuss a wide range of fiction, use dictionaries 
to discuss word meanings, increase familiarity with a wide range of books, 
discuss words and phrases which capture the reader’s imagination, 
monitor own comprehension – check that the text makes sense to them. 
Ask questions to improve understanding, draw inferences – inferring 
character’s motives, feelings and thoughts – justifying with evidence. 
Predict what might happen from details stated and implied. Identify main 
ideas drawn from more than one paragraph and summarise these, 
identify how language structure and presentation contribute to meaning, 
retrieve and record information from more than one place in the text.  
Grammar/Composition: Discuss and record ideas Compose and rehearse 
sentences orally. Organise paragraphs around a theme and use cohesive 
devices such as adverbials, conjunctions and pronouns. Use expanded 
noun and prepositional phrases, include specific, personal details and 
emotive language. Select ambitious and appropriate vocabulary for effect. 
Maintain authorial tone and consistent tense throughout. Demarcate 
sentences accurately, including commas after adverbials and to 
demarcate clauses.  
GDS: Use specific colloquialisms and style of speech to indicate character.  
Change of mood throughout the letter – the mood of the beginning 
differs to that at the end. Authorial tone and tense maintained 
throughout. 
Key Vocabulary: evacuation, evacuee, billeting officer, billeted, housed, 
raids, host families & emotive language: anxious, homesick & language of 
the time: chin up  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly. 
 
Friend or Foe – Michael Morpurgo (2 Weeks) 
Writing Outcome: Narrative – key event – David’s accident by the river  
Reading Comprehension: identify language choices and techniques such 
as repetition and their effect on reader; identifying authorial intent. 
discuss a wide range of fiction, use dictionaries to discuss word meanings, 
increase familiarity with a wide range of books, discuss words and phrases 
which capture the reader’s imagination, monitor own comprehension – 
check that the text makes sense to them. Ask questions to improve 
understanding, draw inferences – inferring character’s motives, feelings 
and thoughts – justifying with evidence. Predict what might happen from 
details stated and implied. Identify main ideas drawn from more than one 
paragraph and summarise these, identify how language structure and 

Writing Outcome: Persuasive written job advert for a role on the Zodiac 
Council (could be a radio script/TV advert – not simply a poster – must 
contain prose) 
Reading Comprehension: Discuss a range of writing similar to their own. 
Identify themes and conventions and read aloud with tone an intonation 
appropriate to text. Retrieve and record information from a range of 
places in the text and summarise these. Infer information, justifying 
responses with evidence. Ask and answer questions to check and deepen 
understanding. Identify ways in which language, structure and 
presentation contribute to meaning.  
Grammar/Composition: Use a range of persuasive devices including: 
hyperbole, repetition, alliteration, rhetorical questions, metaphors, 
similes, emotive language & flattery. Select ambitious vocabulary with 
precision. Write consistently in the second person. Consistent use of 
tense and verb agreement. Demarcate fronted adverbials with commas. 
Demarcate sentences accurately. Organise paragraphs around a theme. 
Use expanded noun and prepositional phrases. Maintain authorial tone 
throughout. Multiclause sentences using appropriate conjunctions.  
GDS: coherence developed through consistent tense and person. Ability 
to switch tone and person appropriately and with effect.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught 
 
Who Let the Gods Out? – Maz Evans (1 week) 
Writing Outcome: Diary entry in role as a main character.   
Reading Comprehension: discuss a wide range of fiction, use dictionaries 
to discuss word meanings, increase familiarity with a wide range of books, 
discuss words and phrases which capture the reader’s imagination, 
monitor own comprehension – check that the text makes sense to them. 
Ask questions to improve understanding, draw inferences – inferring 
character’s motives, feelings and thoughts – justifying with evidence. 
Predict what might happen from details stated and implied. Identify main 
ideas drawn from more than one paragraph and summarise these, 
identify how language structure and presentation contribute to meaning, 
retrieve and record information from more than one place in the text. 
Grammar/Composition: Discuss and record ideas Compose and rehearse 
sentences orally. Organise paragraphs around a theme and use cohesive 
devices such as adverbials, conjunctions and pronouns. Use expanded 
noun and prepositional phrases, include specific, personal details and 
emotive language. Select ambitious and appropriate vocabulary for effect. 
Maintain authorial tone and consistent tense throughout. Demarcate 
sentences accurately, including commas after adverbials and to 
demarcate clauses. Multiclausal sentences give further information and 
use a range of conjunctions.  
GDS: Use specific colloquialisms and style of speech to indicate character.  
Change of mood throughout the letter – the mood of the beginning 
differs to that at the end. Authorial tone and tense maintained 
throughout. 
Key Vocabulary:  
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presentation contribute to meaning, retrieve and record information 
from more than one place in the text. Read sections aloud.  
Grammar/Composition: Select emotive, ambitious vocabulary chosen for 
specific effect. Use figurative language including metaphors, similes and 
personification. Compose and rehearse sentences, using sentence length 
and structure to impact upon meaning. Use the full range of fronted 
adverbials, including prepositional, manner and degree.  
Demarcate sentences accurately, including commas after adverbials and 
to separate clauses. Use inverted commas accurately to demarcate 
dialogue. Proof-read, edit and assess theirs and others’ writing, reading 
aloud and checking for grammatical errors and consistency.  
Key Vocabulary: vocab drawn from the text and other resources in order 
to effectively build vocabulary and vary description.  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly 
 
Friend or Foe – Michael Morpurgo (up to 2 Weeks) 
Writing Outcome: Debate/Balanced Argument Text (A verbal debate 
would develop pupils’ control over linguistic devices prior to written 
arguments being produced – conscience alley and other dramatic devices 
would also support the development of ideas.) 
Reading Comprehension: Listen to and discuss a wide range of texts 
structured in different ways for different purposes. Use dictionaries to 
check the meaning of words. Discuss words and phrases which capture 
the reader’s interest and imagination. Perform and debate ideas. Identify 
main ideas drawn from more than one paragraph/source. Identify how 
language, structure and presentation contribute to meaning. Retrieve and 
record information.  
Grammar/Composition: Formal tone and language selected, including 
appropriate conjunctions and adverbials. Sentence structure reflects 
formal style using multiclausal sentences to justify points with evidence 
and begin to link related points. Emotive vocabulary used appropriately 
and specifically. Concluding paragraph links back to the opening, 
summarising points made. Use of present tense, commas mark fronted 
adverbials and clauses, brackets may be used for parenthesis. Ensure 
cohesion through accurate verb tense, pronouns and formal tone 
throughout. 
GDS: consistent tone and tense throughout. Succinct debate, providing 
objective reasons to support both sides equally, parenthetic asides, 
cohesion using adverbials. 
Key Vocabulary: however, in contrary, on the other hand, despite, 
without doubt etc. 
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly 
 
Friend or Foe – Michael Morpurgo (2 Weeks) 
Writing Outcome: Newspaper Report 
Reading Comprehension: Read and discuss texts similar to their own. 
Identify how language, structure and presentation contribute to meaning. 
Identify themes and conventions. Discuss words and phrases which 
capture the reader’s interest.  

Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught 
 
Who Let the Gods Out? – Maz Evans (2 weeks) 
Writing Outcome: Humorous Narrative – Earth Stones rewrite.     
Reading Comprehension: discuss a wide range of fiction, use dictionaries 
to discuss word meanings, increase familiarity with a wide range of books, 
discuss words and phrases which capture the reader’s imagination, 
monitor own comprehension – check that the text makes sense to them. 
Ask questions to improve understanding, draw inferences – inferring 
character’s motives, feelings and thoughts – justifying with evidence. 
Predict what might happen from details stated and implied. Identify main 
ideas drawn from more than one paragraph and summarise these, 
identify how language structure and presentation contribute to meaning, 
retrieve and record information from more than one place in the text 
Grammar/Composition: Select ambitious vocabulary for specific effect. 
Maintain authorial tone throughout. Use consistent person and tense 
throughout. Use a variety of sentence lengths for effect. Multiclause 
sentences use appropriate conjunctions to offer further information and 
join ideas. Ideas are organised into paragraphs. Full range of fronted 
adverbials is used and accurately demarcated by commas. Speech 
punctuation is accurately demarcated. Proof read, edit and assess theirs 
and others’ writing, reading aloud and checking grammatical errors for 
consistency. Use language and structures demonstrated in the exemplar 
text. Imitate the style of an established author.  
GDS: Use asides and sophisticated humour, inferred within the text. 
Consistent tense and tone throughout with no errors.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught 
 
Who Let the Gods Out? – Maz Evans (2 weeks) 
Writing Outcome: Newspaper Report – including poetic style (GDS 
option)     
Reading Comprehension: discuss a wide range of fiction, use dictionaries 
to discuss word meanings, increase familiarity with a wide range of books, 
discuss words and phrases which capture the reader’s imagination, 
monitor own comprehension – check that the text makes sense to them. 
Ask questions to improve understanding, draw inferences – inferring 
character’s motives, feelings and thoughts – justifying with evidence. 
Predict what might happen from details stated and implied. Identify main 
ideas drawn from more than one paragraph and summarise these, 
identify how language structure and presentation contribute to meaning, 
retrieve and record information from more than one place in the text 
Grammar/Composition: Organise writing into paragraphs around a 
theme. Use appropriate adverbials to create cohesion between 
paragraphs. Consistent use of tense and third person. Use technical and 
ambitious vocabulary chosen specifically for effect. Use parenthesis to 
add information. Use inverted commas to indicate direct speech and 
quotations,(GDS -  use precise language and specifics of the character’s 
tone and traits and colloquial language to reflect their personality). Use 
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Grammar/Composition: Organise writing into paragraphs around a 
theme. Use appropriate adverbials to create cohesion between 
paragraphs. Consistent use of tense and third person. Use technical and 
ambitious vocabulary chosen specifically for effect. Use parenthesis to 
add information. Use inverted commas to indicate direct speech and 
quotations, (GDS use precise language and specifics of the character’s 
tone and traits and colloquial language to reflect their personality). Use 
first paragraph to summarise events and final paragraph to demonstrate 
events in present tense. Use the formal register and the impersonal voice 
of the journalist throughout. Commas used to correctly demarcate 
clauses and adverbials. Multiclause sentences; complex and compound.  
GDS: authorial, passive tone maintained throughout. Formal register and 
impersonal tone articulated through judicious selection of grammar and 
vocabulary conveying character through direct speech and closing 
editorial comment. Ambiguity avoided through accurate and controlled 
use of punctuation.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly 
 
Poetry Unit – In Flanders Fields (1 Week) Plan alongside Remembrance 
Day & Georgia O’Keeffe Poppies artwork 
Writing Outcome: Own reverent narrative poem 
Reading Comprehension: Read the work of others – similar to that which 
they will produce. Discuss emotive vocabulary and figurative language. 
Ask and answer questions to develop understanding. Infer author and 
characters’ feelings and meaning from the text and justify answers with 
evidence from the text and own experience. Monitor own comprehension 
by checking that the text makes sense to them. Record and retrieve 
information from more than one paragraph and summarise these. Read 
aloud with tone and intonation.  
Grammar/Composition: Precise choices of emotive and figurative 
language including metaphors, personification and similes. Expanded 
noun and prepositional phrases. Cohesion developed over whole text 
using a range of devices.  
GDS: opportunities for historical language and sophisticated imagery.  
Key Vocabulary: crosses, larks, scarce, quarrel, foe, torch, ye, faith.  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly 
 
The Piano (video available on Literacy Shed) (up to 2 Weeks) 
Writing Outcome: Stories with flashbacks – first person narrative  
Reading Comprehension: Ask and answer questions to develop 
understanding. Infer author and characters’ feelings and meaning from 
the text and justify answers with evidence from the text and own 
experience. Monitor own comprehension by checking that the text makes 
sense to them. Record and retrieve information from more than one 
paragraph and summarise these. 
Grammar/Composition: Precise choice of emotive and figurative 
language chosen for effect. Expanded nouns and prepositional phrases. 
Cohesion developed through text organisation (paragraphs), consistent 

first paragraph to summarise events and final paragraph to demonstrate 
events in present tense. Use the formal register and the impersonal voice 
of the journalist throughout. Commas used to correctly demarcate 
clauses and adverbials. Multiclause sentences; complex and compound 
using appropriate formal/journalistic conjunctions.  
GDS: authorial, passive tone maintained throughout. Formal register and 
impersonal tone articulated through judicious selection of grammar and 
vocabulary conveying character through direct speech and closing 
editorial comment. Ambiguity avoided through accurate and controlled 
use of punctuation.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught 
 
Greek Myths –supplemented with Orchard book of Greek Myths and 
Hades WAGOLL. (1 week)  
Writing Outcome: Character Description of a God/Mythical creature 
Reading Comprehension: Identify language choices and figurative 
techniques such as metaphors and similes to create imagery for the 
reader. Discuss words and phrases which capture the reader’s interest 
and imagination. Draw inferences from information in the text and create 
these in their own writing.  
Grammar/Composition: Select precise and ambitious vocabulary for 
effect – archaic language used suited to the character and tone of 
mythical creatures (e.g. solitude formidable, regal). Expanded noun 
phrases and adverbial/prepositional phrases indicate degree of 
personality traits. Similes and metaphors – including personification – 
give the reader opportunities to infer meaning (show not tell). Ideas are 
organised around paragraphs. Coherence is developed through consistent 
authorial tone, person and tense as well as overall text structure (order of 
paragraphs). Fronted adverbials (full range) are demarcated by commas. 
All sentences demarcated accurately – including clauses.  Multiclause 
sentences use appropriate conjunctions to join and expand ideas. Variety 
of sentence lengths used for effect.  
GDS: inverted commas to offer quotes. sophisticated personification and 
archaic tone maintained throughout – consistent use of language and 
style without break. Punctuation used to avoid ambiguity and develop 
pace within text.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught.  
 
Greek Myths – Marcia Williams - supplemented with Orchard book of 
Greek Myths and WAGOLLs. (3 weeks) 
Writing Outcome: Own Greek Myth 
Reading Comprehension: Discuss a wide range of fiction, identify themes 
and conventions and read aloud with tone and intonation appropriate to 
character. Be able to compare and contrast characters and draw 
inferences about a character, justifying their answers with evidence. 
Check that the text makes sense to them, ask and answer questions about 
the text. Identify ideas drawn from more than one paragraph and 
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tense, tone and signalled through confident use of adverbials of time and 
conjunctions. Adverbials of all styles used and demarcated with commas. 
Multiclause sentences joined by appropriate conjunctions and sentence 
length appropriate to mood tone and atmosphere. Demarcate sentences 
accurately throughout. Include inverted commas to recall speech and 
question marks to denote rhetorical questions.  
GDS: switch between tone and mood dependent on the flashback. 
Maintain tone and tense throughout each memory. Sophisticated use of 
figurative language and language choices.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly 
 
The Christmas Truce WW1 (videos available on Literacy Shed – Morpurgo 
also wrote ‘The Best Christmas Present in the World’ or ‘The War Game’ 
by Michael Foreman) (1 Week) 
Writing Outcome: Recount of story or scene in the story. Third person 
narrative. 
Reading Comprehension: Read the work of others – similar to that which 
they will produce. Discuss emotive vocabulary and figurative language.  
Ask and answer questions to develop understanding. Infer author and 
characters’ feelings and meaning from the text and justify answers with 
evidence from the text and own experience. Monitor own comprehension 
by checking that the text makes sense to them. Record and retrieve 
information from more than one paragraph and summarise these. 
Grammar/Composition: Precise choice of emotive and figurative 
language chosen for effect. Expanded nouns and prepositional phrases. 
Cohesion developed through text organisation (paragraphs), consistent 
tense, tone and signalled through confident use of adverbials of time and 
conjunctions. Adverbials of all styles used and demarcated with commas. 
Multiclause sentences joined by appropriate conjunctions and sentence 
length appropriate to mood tone and atmosphere. Demarcate sentences 
accurately throughout. Include inverted commas for speech and question 
marks to denote rhetorical questions.  
GDS: Maintain tone and tense throughout. Sophisticated use of figurative 
language and language choices. Cohesive text organisation and sentence 
structure and demarcation avoids ambiguity. 
Key Vocabulary: No Man’s Land, enemies, foe, truce, unique, unspoken  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly 
 

summarise these. Identify ways in which language, structure and 
presentation contribute to meaning.  
Grammar/Composition: third person narrative, phrasing of traditional 
tales (long ago in a small village…and so it was…the yonder world), 
creating settings, characters and atmosphere including noun phrases, 
dialogue interwoven within the story to move the action forward, 
colloquial language (to characterise unsavoury characters for example), 
use of formal register and archaic language to reflect the style of text and 
historical references  varied clause structure, simple past tense as the 
predominant form use of the modal verb to signal future time (I plead for 
mercy…we will all starve), fronted adverbials, modal verbs, literary 
language for effect and precise ambitious vocabulary – avoiding 
repetition (complaining, mercy, gulped, bargain, gathered, peered, 
declared, snarling, impale), cohesion through the use of pronouns and 
subject references, commas to mark fronted adverbials and clauses, 
speech punctuation. Appropriate conjunctions and sentence length 
employed for specific effect e.g. building suspense, tension, exaggerating 
characteristics or the passing of time.  
GDS: use punctuation to enhance meaning, shift in tense dependent on 
mood and authorial intent and accurate use of modal verbs consistent 
tense and tone throughout. Third person narrative maintained.  
Key Vocabulary:  
Spelling: Apply spelling rules and conventions taught so far, spell Y3/4 
statutory spellings correctly and key vocabulary taught.  
 
 
 

Additional ideas & info for Friend or Foe:  
http://www.keystage2literacy.co.uk/friend-or-foe.html# 
https://www.bbc.co.uk/teach/school-radio/english-ks2-friend-or-foe-
michael-morpurgo-index/znb78xs 
 
Additional Info/Cross-Curricular Activities:  

 Making recipes from WW2 & writing instructions in topic lessons 
(instructions were taught in Y3 and below). 

 Visiting Mousehold and other areas in Norfolk significant to WW2 

  

http://www.keystage2literacy.co.uk/friend-or-foe.html
https://www.bbc.co.uk/teach/school-radio/english-ks2-friend-or-foe-michael-morpurgo-index/znb78xs
https://www.bbc.co.uk/teach/school-radio/english-ks2-friend-or-foe-michael-morpurgo-index/znb78xs
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 Collate Topic & English work with Artwork etc in a scrapbook style 
journal – use My Secret War Diary – Flossie Albright or ‘Archie’s War 
Scrapbook’ – Marcia Williams as inspiration 

http://www.primaryhomeworkhelp.co.uk/war/evacuation1.html 

 

http://www.primaryhomeworkhelp.co.uk/war/evacuation1.html

