
History: Progression in understanding, concepts, skills and knowledge 
 

 

 

+ 

 
CURRICULUM INTENT - HISTORY 

By the end of 
Year 6 what 
does a typical 
historian look 
like? 

Will understand that:  
● Historians use a wide range of source materials including, artefacts, contemporary written accounts and eye-witness accounts. 
● Historians research to come to a view which tries to explain the reasons why people behaved as they did.  
● Historians can differ in the opinions of why events happen and the impact they have on society at the time. 
● Some sources are more reliable than others.  

Will be able to:  
▪ Consider and pursue historical enquiry questions by selecting, gathering and organising evidence from a range of primary and 

secondary source materials.  
▪ Give an opinion and give reasons for their opinions. 
▪ Talk about and write reasoned, informed responses using source material.  
▪ Talk about similarities and differences between historical periods they have studied. 
▪ Explain the possible cause/s of actions and events. Explain why they think this and explain probable consequences of actions and 

events. 
▪ Recognise what stays the same in history (continuity) and how and why change happens. 

 
- Will Know and remember key information about the topics they study from R to Y6.  
- Will be able to talk about the significance of people and events e.g. why people and events are considered important (significant) 

by historians and be able to give reasons why they think a person or event is significant. 
 

Teacher 
expectations 

● Make sure that there is enough time to develop understanding of history’s key concepts such as chronology and opinion as well 
as knowledge and skills 

● Make sure that teachers plan the development of historical knowledge, skills and key concepts enabling pupils to be curious and 
critical thinking.   

● Have high expectations for the quality of writing and presentation of work.  
● Make strong connections with literacy including reading, research skills and non-chronological report writing and across other 

areas of the curriculum where this works.  
● Make sure that pupils can always explain what they have found and why they think this is the case. 

 



 
 

 

Attitudes and 
behaviour for 
learning 

In all year groups we will: 
● Enable pupils to develop positive attitudes to their work in history.  
● Support pupils in how to manage when things go wrong and how to reflect on their thinking, adapt and develop their ideas. 
● Encourage pupils to work in a careful way with growing confidence and concentration and to be unafraid of challenge. 
● Teach the vocabulary of history and encourage pupils to use this vocabulary when talking about their own and their peers’ work 

and ideas. 

Curriculum 
organisation 

Each history theme has a section for key vocabulary to be introduced during the theme. Often key vocabulary will be repeated across all 
year groups so that pupils can talk about their work in history using the correct terminology.  
Thinking like a historian is the golden thread that works across every aspect of history. Under each topic key concepts and approaches 
will be given. Resources required for each theme are noted. 

 EYs Year 1  Year 2  Year 3  Year 4  Year 5  Year 6  
Historical knowledge of 
British history 

- Understand 
they live in 
a place that 
has changed 
over time 
and the 
reasons for 
these 
changes. 

- Talk about 
how their 
house has 
changed 
since they 
moved in 
and the 
reasons for 
these 
changes. 

- Be able to 
talk about 
the lives of 
significant 
individuals 
in their 
family – 
parents and 
grandparent
s. 

- Be able to 
talk about 
characteristi

DREAM JOBS 

Enquiry question:  

How have jobs for 
men and women 
changed over the last 
hundred years and 
why? 

- Begin to  
understand and 
know about 
what has stayed 
the same and 
what has 
changed within 
living memory of 
school. 

- Be able to talk 
about changes 
within living 
memory of local 
amenities e.g. 
post-office, 
shops. 

- Be able to give a 
reason why 
things may have 
changed over 
time. 

- Be able to 
understand what 
is similar and 
what is different 

LONDON  

Enquiry Question: Why 
was it so difficult to put 
out the fire of London?  

- Know about the 
Great Fire of London 
and be able to recall 
key information e.g. 
when it happened, 
where it started, why 
it spread so rapidly, 
how it was put out. 

- Understand the 
similarities and 
differences between 
how we fight fire 
today and how it was 
fought in the 17th 
century.  

- Identify the 
similarities and 
differences between 
building materials 
and design in the 17th 
and 21st centuries.  

- Understand that 
there were causes 
that resulted in the 
great fire of London 
and understand what 
the consequences of 
the fire were and 

STONE AGE 

Enquiry questions: What did 
stone age people need to do 
so that they could provide 
for their family?  

What important 
developments during the 
Iron Age made life easier?   

- Understand and be 
able to explain the 
terms ‘Stone Age’, 
‘Bronze Age’ and ‘Iron 
Age. 

- Be able to place the 
three periods of the 
Stone Age (Old 
[Paleolithic], Middle, 
[Mesolithic] New 
[Neolithic]):  and the 
Bronze and Iron Ages in 
chronological order. 

- Be able to identify 
similarities and 
differences in the three 
periods of the Stone 
Age and changes and 
developments through 
the bronze and iron 
ages.  

- Know the type of tools 
and weapons used in 
the Stone Ages: stone 

Friend or Foe 

WORLD WAR II and the 
BATTLE OF BRITAIN 

Enquiry questions: How 
were people’s lives and 
homes changed by the war? 

How did men and women 
contribute towards the war 
effort? 

How did people in the 
British Empire contribute to 
the war effort?  

- Understand the war’s 
impact on ordinary 
people and children.  
Can talk about the 
causes of evacuation 
and its consequences 
on families. 

- Opportunity for local 
study on evacuees 
Norfolk. For example, 
learn what it was like to 
be an evacuee. Where 
were children sent? 
Learn about what 
children were told to 
pack and how to 
prepare for life as an 
evacuee.  

- (see Mr. Suter re his 
father) 

ANGLO-SAXONS in BRITAIN 

Enquiry question: In what 
ways did invading and 
Settling change the 
landscape and culture of 
the people? 

- Understand and be 
able to explain the 
terms ‘invaders’ and 
‘settlers’. Be able to 
give reasons why the 
Saxons could have 
been invaders or 
settlers or both and 
the consequences of, 
invading and settling. 

- Understand how 
Anglo-Saxons decided 
where to establish 
settlements in Britain. 

- Know that different 
tribes invaded Britain 
after the Romans left 
in the 5th century BCE, 
and that Britain has 
been settled 
numerous times 
resulting in lasting 
changes.   

- Be able to fit the 
Vikings and Anglo- 

CRIME AND PUNISHMENT 
THROUGH THE AGES 

 (Core Text-Oliver Twist) 

NOTE: THIS IS A 
LONGITUDINAL STUDY. 
PLEASE WORK 
CHRONOLOGICALLY. 
PLEASE INCLUDE THE 
VICTORIANS AND AT LEAST 
TWO PRIOR CIVILISATIONS. 

Enquiry question: Does the 
punishment fit the crime? 

What were these ancient 
civilisations’ views of 
slavery?  

The Ancient Egyptians  

- Know and understand 
about the significance  
divinity e.g. Ma’at, 
had on the law and its 
impact on people’s 
attitudes to right and 
wrong.  

- Know that Judges 
were often priests 
(significant) who 
spoke to the gods 
before reaching a 
verdict rather than 
listening to evidence 
or testimonies. Was 
this fair?  



 
 

 

cs that are 
the same 
and those 
that are 
different 
within the 
generations 
of their 
family 
including 
jobs. 

 

Please note: 
topic headings 
are not included 
as these aspects 
of history can be 
woven into a 
number of EYs 
topics. 

 

Continuity and 
change:  

Cause and 
consequences  

Similarity and 
diff:  

Significance:  

 

 

 

about their local 
area. 

 

ONCE UPON A TIME 
IN NORFOLK  

Enquiry question:  

Why do you think the 
people you have 
studied are important 
in the locally/ 
nationally? 

Why do you think Elm 
Hill and Norwich 
Castle are significant 
landmarks in the City? 

- Begin to 
understand 
‘significance’ in 
terms of why 
people in the 
past were 
important e.g. 
Edith Cavell and 
any other local 
important 
people. 

- Begin to 
understand that 
key actions of 
significant 
people resulted 
in change of 
some kind and 
why. 

- Opportunity for 
local study of 
two significant 
landmarks in 
Norwich: Elm Hill 
and Norwich 
Castle. 

Elm Hill  

- know the origins 
of the name – 
from elm trees 
planted in the 
16th century.  

why. Be able to talk 
about this and record 
their ideas in pictures 
with some text. 

- Be able to talk about 
what was the same 
and what was 
different after the 
Great Fire of London 
(e.g. new building 
laws so new building 
design/materials and 
changes to significant 
buildings and 
architects e.g. 
Christopher Wren, 
e.g. St Paul’s – 
identify before and 
after images.  

- Understand why 
Samuel Pepys’ and 
John Evelyn diaries 
are so significant as 
primary source 
accounts. POSSIBLE 
LINK WITH ENGLISH  

-  

 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

 

knives, scrapers, spear 
blades, axes and why 
these materials were 
chosen  

- Be able to identify and 
explain the significance 
in the Bronze Age of 
bronze for 
technological 
development of tools 
and weapons e.g. and 
its adoption via Europe 
from e.g. Crete.  

- Be able to identify the 
advantages of iron over 
bronze, their 
similarities and 
differences, and know 
how these metals were 
made and shaped. Link 
to art/DT in casting e.g. 
using chocolate, ice or 
jelly.  

- Be able to talk about 
the significance of fire 
during all these 
periods.   

- Be able to explain what 
made the New Stone 
Age [Neolithic] so 
different from the 
earlier periods: food 
gatherer to producer, 
forest clearance, crops, 
keeping domesticated 
animals new 
technologies, e.g. 
plough, pottery (and be 
able to explain their 
significance). 

- Be able to describe the 
different foods, and the 
types of animals 
eaten/hunted/raised 
by Stone Age to Iron 
Age people and why 
they changed. 

- Be able to identify the 
advantages of iron over 

- Be able to place The 
Second world War on a 
general timeline.   

- Understand why WW2 
started and identify the 
significant leaders.  

- Understand some of 
the significant events 
which led to WW2. Talk 
about the impact of 
these events. 

- Know about the 
Luftwaffe’s plans for 
the invasion of Britain 
and the part RAF’s 
pilots played in 
preventing this.  

- Understand the term 
‘the Blizt.’ 

- Which targets did the 
Luftwaffe consider 
significant Study and 
explain the lasting 
changes to the city of 
Norwich as a result of 
the blitz.  

- and why? 
-  Opportunity for local 

study on sites that 
were bombed in 
Norwich. 

- Understand the term 
‘Home front’ and be 
able to explain what it 
meant to people at the 
time.  

- Know key facts about 
rationing, ‘digging for 
victory’ and ‘make do 
and mend’ and that 
they were 
consequences of 
scarcity caused by war. 
Opportunity for local 
study on land girls in 
Norfolk. (Mr. Suter’s 
Aunty Dot) 

- Can explain the 
similarities and 

Saxons into British 
chronology.  

- Know of and be able 
to talk about 
significant leaders 
such as Guthrum, 
Alfred the Great and 
Harold 2nd.  

- Be able to talk about 
the causes and 
consequences of 
Harold’s defeat in 
1066 and subsequent 
significance.  

- Know of the most 
significant Anglo-
Saxon Kingdoms in 
Britain: Northumbria, 
Mercia, Wessex, Kent 
and East Anglia. 
Opportunity for a local 
focus on Saxons and 
Vikings e.g. Saxon 
Village at West Stowe. 

- Know the significance 
of the Viking invasion 
of Britain in the 860s 
AD and the Vikings’ 
defeat by the Anglo-
Saxons in 878 AD at 
the Battle of Edington.  

- Know and can explain 
how the Anglo-Saxons 
changed the 
landscape of Britain 
and how it has 
continued to change 
over the centuries.  

- Know that many 
places named in Anglo 
Saxon times still retain 
their names and that 
these names describe 
the place in some 
way. 

- Know key facts about 
common housing and 
can identify and give 
reasons why they 

- Know that by the 
Middle Kingdom, a 
professional police 
force existed which 
made arrests and 
testified in court. 
Identify the 
similarities and 
differences between 
this and the Roman 
system).   

- Know the court 
system: courts: Seru 

(elders in a rural 

community) Kenbet 

(regional and national 

level) Djadjat 
(imperial court).  

- Know the supreme 
judge was the pharaoh 
who assigned his vizier 
to judge, then 
magistrates.  

- To know and 
understand that there 
were specific 
punishments for 
specific crimes: capital 
punishment and 
related crimes e.g. 
vandalism of temples; 
corporal punishment 
for specific crimes: 
disfigurement and 
mutilation – nose or 
ears cut or fines.  

- To identify the 
similarities in the type 
of crimes and 
punishments between 
those of ancient Egypt 
and today.  

- To know that 
imprisonment and 
torture were 
uncommon. 

- To know that there 
probably was a 
specific law code and 



 
 

 

- Know that there 
is evidence for 
buildings from 
the 12th century 
but very few 
buildings are 
earlier than 1507 
when there was 
a massive fire 
that destroyed 
over 700 
buildings. 

- Know that this 
area is preserved 
through the 
work of the 
Norwich Society 
in 1927. Today 
Norwich City 
Council owns 
most of the 
beautiful Tudor 
buildings. They 
are a wonderful 
example of 
Tudor 
architecture.   

Norwich Castle: 

- Know that 
William the 
Conqueror 
ordered the 
castle to be built 
to show his 
power and 
authority in 
Norwich. First 
recorded in 
1075.  

- Know about the 
development of 
the castle from 
its early 
construction as a 
motte and bailey 
castle. The stone 
Keep was built 

bronze and know how 
they were made. Link 
to art/DT in casting e.g. 
using chocolate, ice or 
jelly.  

- Know of the homes of 
early hunter- gatherers 
and why they were 
made from animal 
skins. Neolithic homes: 
rectangular, tree 
trunks, woven 
branches and mud, 
reed thatch, central 
hearth. Bronze Age 
settlements (e.g. Must 
Farm) and their 
building materials 
which included stone. 
The Iron Age: the 
roundhouse and 
hillfort. Know and can 
explain why these ages 
choose to use these 
materials and organise 
their communities in 
the way they did? 

- Be able to identify 
what pupils would not 
be able to do or have if 
they lived in the Stone 
Age. 

- Know about significant 
Stone Age, Bronze Age 
and Iron Age 
sites/monuments and 
their possible purpose 
e.g. Stonehenge.  

- Know examples of the 
significance of religious 
beliefs during these 
periods: animalistic, 
the sun, water, and the 
Druids. 

- Be able to identify and 
describe paleolithic art: 
carvings from bone, 
horn and stone and 
cave painting about 

differences between 
the diet during WW2 
and today.  

- Describe the changing 
role of women during 
the period and the 
continuity of that 
change to the present 
day.   

- Know about the role of 
the Land Army and the 
Dad’s Army and that 
these were the 
consequence caused by 
the shortage of 
manpower due to 
conscription. 
Opportunity for local 
study on Dad’s Army in 
Norfolk. 

- Know and can describe 
the purpose of gas 
masks and air raid 
shelters.  

- Know and can describe 
the purpose of 
censorship and 
propaganda.  
 

 

 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

were constructed 
from materials such as 
wood and straw. Link 
to the Romans. 

- Know about Anglo-
Saxon farming 
methods and produce 
and identify the 
similarities and 
differences between 
those and those of the 
ancient Egyptians.   

- Be able to identify 
similarities and 
differences in the 
Anglo-Saxon settlers’ 
diet and with that of 
the Romans. 

- Know that Anglo-
Saxons made their 
clothes of wool, linen, 
leather and natural 
dyes. Compare with 
Romans.  

- Know and be able to 
describe the typical 
jobs of Anglo-Saxons. 
Compare with 
Romans. 

- Know that Anglo-
Saxon oral storytelling 
was considered a 
significant part of 
their tradition being 
the consequence of 
general illiteracy. 
POSSIBLE LINK TO 
ENGLISH WITH THE 
STORY OF BEOWULF.  

- Know that runes were 
the early forms on 
Anglo-Saxon writing to 
be replaced later by 
Latin after the 
conversion to 
Christianity and that 
British language has 
continued to change 
and develop. 

why no examples 
remain. 

- To know and 
understand that there 
was no system of legal 
representation and 
identify the 
consequences of this 
on ‘fairness’.  

- Witnesses were often 
beaten to make sure 
that they were telling 
the truth. Identify the 
fairness of this and 
compare it with the 
modern British 
system. 

- To know the 
conditions under 
which slaves existed – 
similar to serf, some 
could own property). 

 

Egyptian vocabulary: 
Divinity, Ma’at, judges, 
slaves, pharaoh, vizier, 
magistrates, testimony, 
evidence, verdict, capital 
punishment, corporal 
punishment, disfigurement, 
mutilation, priests, seru, 
Kenbet, Djadjat, 

 
The Maya civilisation    
- Know that almost 

everyone (citizens but 
not slaves) was 
subject to the same 
laws. Be able to 
compare this 
approach with the 
British Rule of Law, 
today.   

- Know that the laws 
were issued by the 
halach uinic (supreme 
ruler) and his council. 
Be able to compare 
this system with that 



 
 

 

between 1095 
and 1174. 

- Know about the 
life inside a 
castle. POSSIBLE 
LINK TO D&T  

 

Continuity and 
change: 

Cause and 
consequences 

Similarity and diff: 

Significance:  

 

 

food and hunting, 
Neolithic art: e.g. 
terracotta sculpture 
(human depictions 
taboo), Bronze Age art: 
cup and ring marks, 
(See Weetwood Moor 
e.g.) Iron Age art: e.g. 
Celtic metalwork. 
POSSIBLE LINK WITH 
ART 

 

The ROMANS 

Enquiry questions: What 
was the ancient Romans’ 
view of slavery? 

Why did the Romans invade 
Britain?  

- Know what life was like 
in a Celtic tribe when 
the Romans occupied 
Britain: small 
settlements, fields, 
woods, farming, inter-
settlement trading, 
warrior-style. 

- Understand the 
concept of ‘invasion’ 
and be able to talk 
about the Roman 
invasion of Britain as a 
consequence of change 
to its people and its 
land: the loss of the 
Celtic language and 
culture and small 
settlements to towns 
e.g. 

- Know of the two 
invasions by Caesar, 55 
and 54 BCE and the 
possible reasons for 
invasion, (retribution, 
riches: land, slaves, 
metals).  

- Know about the 
significance of the 
Roman army in its role 

- Will know and can 
describe the different 
social groups in Anglo-
Saxon society (e.g. 
thanes and see vocab 
section below) and 
identify and explain 
the similarities and 
differences between 
then and today’s way 
of life.  
 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

of the British 
parliament.  

- Know of the range of 
punishments for 
specific crimes: e.g. 
murder, arson or acts 
against the gods were 
punished with death 
(thrown off a cliff, 
strangled or having 
heavy objects dropped 
on the head or neck) 
or compensation for 
the victim’s family.  
Know punishments for 
minor crimes e.g. 
stealing: becoming the 
captive of your victim 
(temporary slavery) or 
humiliation by having 
the hair cut. (This was 
also required of 
slaves). Identify the 
similarities and 
differences between 
these punishments 
and those of the 
Anglo-Saxons e.g. the 
stocks, hair cutting 
and visible scarring by 
the Maya.  

- Know that a court 
system existed where 
a king or local leader 
served as judge and 
verdicts were based 
on collected evidence. 
Be able to compare 
this with the Anglo-
Saxon system of 
determining 
innocence or guilt.  

- Know that witnesses 
were required to take 
an oath.  

- Know that the Maya 
did not have prisons – 
punishments were 



 
 

 

of extending and 
maintaining the 
Empire. Know why the 
army was so successful.  

-  Know some key facts 
about how the Roman 
Army was organised 
and how soldiers lived. 

- Know about the 
importance of slaves to 
the Roman Empire and 
the Roman view of 
slaves – they are not 
capable of ruling 
themselves.  

- To know why the 
Romans built straight 
roads and canals 
(irrigation and 
transport) and can 
explain why they chose 
to build cities where 
they did.   

- Know about Roman 
architectural styles and 
building techniques, 
(Possible link to DT to 
test the strength of 
arches and columns), 
central heating 
(hypocaust), and 
mosaics. (Possible link 
to art) and be able to 
identify the similarities 
and differences 
between Roman 
buildings and those of 
the Celts.  

-  Recognise the 
influence of Roman 
architecture on the 
modern western world. 
Identify key building 
examples around 
Norwich (e.g. The 
Octagon Chapel and 
the now demolished 
Victoria station 
pantheon - a copy of 

carried out 
immediately.  

- To know the 
conditions under 
which slaves existed –
lowest class – orphans, 
prisoners, criminals, -
carried out manual 
work). 

 
Vocabulary 
Citizens, slaves, Rule of Law, 
arson, evidence, witness. 
halach uinic, 
 
The Romans 
- Know what sort of 

crimes were 
committed in ancient 
Rome (robbery and 
muggings, burglary 
and theft, slaves 
running away, arson, 
[rioting – often sport 
related], murder) and 
can give reasons why 
crime could be a 
consequence of the 
extremes of poverty 
and wealth, the social 
structure.  

- To know that the laws 
were set out publicly 
as the twelve tables 
and be able to explain 
the significance of 
this. Compared with 
other periods studied.  

- Know that the 
consequence of social 
status (citizen/slave) 
influenced the type of 
punishment received.  

- Know that there was 
no organised police 
force - a possible 
cause of the harsher 
Roman punishments 
aimed to deter. 



 
 

 

the Roman pantheon). 
Be able to give reasons 
why Classical 
architecture has 
remained popular over 
time. 

- Understand the 
duration of the Roman 
occupation and how 
this changed Britain 
including changes in 
architecture; (public 
buildings, villas, arches, 
central heating, 
aqueducts), religion; 
(Roman gods to early 
Christianity), fashion; 
(tunics, togas, stola, 
jewellery, make-up 
(charcoal to the 
eyebrows e.g.).   

- Be able to talk about 
the consequences of 
the Romans leaving 
Britain. 

- Know something about 
what happened prior 
to the Anglo-Saxons 
arriving and what 
happened to the 
Roman-British 
population. POSSIBLE 
LINK TO ENGLIGH - 
KING ARTHUR. 

- Local visit and study 
linked to the Roman 
occupation of Britain. 

- To know about Roman 
slavery in Britain.  

- Know about Boudicca 
and why she was a 
significant person who 
had an impact on the 
Roman occupation. 

- Be able to talk about 
the causes and 
consequences of 
Boudicca’s actions. 

(Identify the 
similarities and 
differences between 
the ancient Egyptian 
and Roman systems. 

- Know the role of 
vigiles, (volunteers), 
urban cohorts 
(soldiers), praetorian 
guard (emperors 
personal guard) in 
keeping the city and 
Emperor safe and 
understand that they 
did not protect normal 
Romans from crime. 
Identify the 
similarities and 
differences between 
these and the modern 
British police force. 

- Know that laws were 
divided into criminal 
and civil laws (as 
today) and that there 
was a form of jury 
system (as today) for 
criminal cases. They 
had lawyers as today 
e.g. Cicero.  

- To know the 
conditions under 
which slaves existed –
ranged from manual 
work to freedom and 
prosperity). 

 

-  

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

Roman vocabulary  

Citizens, nobles, slaves, 
Twelve tables, exile, 
whipping, confiscation, 
fines, crucifixion, molten 



 
 

 

- Know about the 
significance of the 
Roman legacy:  - e.g. 
our calendar is based 
on a Roman calendar, 
that many of our 
current words, 
including months of the 
year, have Latin origins.  
To know about the 
Roman numerals 
system and that this is 
still used today, and 
further things 
introduced which 
remain e.g. plumbing, 
sewers, cabbages, 
peas, nettles, 
[concrete, significant in 
transforming building 
possibilities] etc.,     
 

SUMMER HOLIDAYS 

Enquiry question: How did 
the railways change the 
lives of the people of 
Britain?  

- Be able to talk about 
why we have summer 
holidays and how 
destinations and 
activities have changed 
over time. 

- Understand the impact 
of the railways on 
changing how people 
took their summer 
holidays. 

- Local study on the 
development of the 
railway in Norwich or 
wider Norfolk. 

- Possible visit to the 
North Norfolk steam 
Railway. 

- Be able to talk about 
the development of the 
railway in Victorian 

lead, vigiles, urban cohorts, 
Praetorium guard. 

 

Anglo-Saxons 
 
- To know the 

significance of Anglo-
Saxon laws having 
been written in Anglo-
Saxon rather than 
Latin. These were 
mostly established by 
the kings. Be able to 
explain the similarities 
and the differences 
between written 
Anglo-Saxon laws and 
the Roman 12 tables.  

- Know that crime was 
prevented in four 
main ways: blood 
feuds, wergild, hew 
and cry and tithing. 
Identify the similarities 
and differences 
between this system 
and one other ancient 
system of crime 
prevention. Be able to 
give reasons for and 
against the fairness of 
collective 
responsibility of 
tithing.  

- Know that criminals 
were tried by the local 
lord (who decided on 
sentence) and the 
local community, at a 
court (‘folkmoot’). 
Identify similarities 
and differences 
between this system 
and that of the ancient 
Egyptians? 

- Know the reasons for 
and types of trial by 
ordeal: fire or hot iron, 
hot water, cold water, 



 
 

 

times and significant 
people concerned in its 
development (Richard 
Trevithick, (for first 
steam locomotive) 
Stephenson (for 
Stephenson’s rocket 
30mph!) 

- Know that some people 
were worried about 
the early railway’s 
impact - 25mph was 
considered too fast, 
(unsafe and might 
cause madness), 
attacks from other 
passengers and how 
uncomfortable the 
locomotives were. 
Identify the similarities 
and differences 
between these early 
trains and trains today?  

- Know that some 
people, especially 
farmers, were unhappy 
that the countryside 
was carved up in order 
to lay tracks. Identify 
the similarities and 
differences between 
those early concerns 
and those today? (HS2 
is expected to destroy 
many ancient 
woodlands and natural 
habitats). 

- Understand the 
consequences of the 
railways: 
standardisation of 
British time, (trains had 
to run on time to a 
timetable), easier 
transportation of goods 
helped to develop 
business, towns and 
cities and supported 
the industrial 

sacrament. 
Understand the 
significance of God in 
these methods of 
judging innocence or 
guilt and identify the 
similarities and 
differences between 
this approach and that 
of the ancient 
Egyptians. 

- Know the 
punishments for major 
crimes e.g. murder: 
hanging, beheading, 
mutilation, removal of 
body parts.  

- Know that minor 
crimes were punished 
by fines, oaths on the 
Bible or public 
humiliation e.g. 
stocks. Know that 
these punishments 
were preferred over 
execution because 
they would not have a 
negative impact on 
the community which 
depended on 
everyone for survival 
e.g. growing crops. 

- Know and understand 
the consequences of 
being an outlaw.   

- Know that prisons 
were only used to hold 
a person before their 
trial and not used as a 
method of reform. 
Compare this 
approach with the 
aims of imprisonment 
in modern Britain.    

- Know that as there 
was no police force - it 
was up to the victim 
or family to seek 
justice.   



 
 

 

revolution, people 
could travel more 
easily to find work, fish 
and dairy produce e.g. 
could be transported 
quickly which helped to 
improve people’s 
standard of living, and 
a national newspaper 
could be delivered. 

- Understand that the 
railways became 
significant as a major 
employer.  

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

- Know that many of the 
laws held in Anglo-
Saxon times are still 
held today. Be able to 
explain why 
punishments are 
different. 

- To know the 
conditions under 
which slaves existed – 
hard labour, no rights, 
branded). 

 
Anglo-Saxon vocabulary  
Blood feuds, wergild, tariffs, 
hew and cry, tithing, lord, 
criminals, folkmoot, ordeal, 
sacrament, capital 
punishment, hanging, 
beheading, stoning, 
corporal punishment, 
humiliation, (stocks), 
mutilation, fines, oaths. 

 

Early Modern Britain 1585-
1750 – to be seen as an 
introduction to the 
Victorians.  

- Know how crime 
changed and why it 
increased during this 
period. Possible 
reasons include:  

- 1) Poverty, failed 
harvests, high food 
prices, 
unemployment, a 
rising population and 
the earlier loss of the 
charitable work of the 
monasteries. 

- 2) Know that changes 
in religion were a 
possible cause of the 
rise in the crime of 
heresy.  Know the 
possible punishments 
for ‘religious’ crimes: 



 
 

 

hanged, burnt and 
hanged, drawn and 
quartered and identify 
similarities and 
differences in these 
punishments and 
those of the Maya for 
religious-based crimes 
and compare with 
today’s British belief in 
religious tolerance. 

- Know the main form 
of Tudor punishments 
and their associated 
crimes: beheading, 
hanging, burning, 
being pressed, boiled 
alive, whipping, 
branded with hot 
irons, the pillory, the 
stocks, the docking 
stool, the gossip’s 
bridal, limbs cut off, 
the drunkard’s cloak. 
Compare what was 
then considered a 
crime with definitions 
of crime in Modern 
Britain.  

- Know that in the 
absence of a license 
(Since Henry V111) 
begging was a crime 
resulting in whipping 
and returning to one’s 
hometown. Repeat 
offenders received 
harsher treatment e.g. 
forehead branding (‘V’ 
vagabond). House of 
correction, execution 
(Eliz 1). 

- Know the significance 
of Guy Fawkes as an 
example of crime and 
punishment. 

- Know and understand 
that witchcraft was 
considered a crime 



 
 

 

(James 1). Know the 
significance of 
Matthew Hopkins 
‘witch finder general’ 
in East Anglia 1645 to 
1646.  

- Know of the witch 
trials and how ‘proof’ 
of guilt was 
established: dunking, 
examination of witch 
marks, kept awake 
and unfed until 
confession. Know the 
similarities and 
differences between 
these methods and 
how innocence or guilt 
are arrived at today.  

- Know of the causes 
and consequences of 
the ‘Bloody Code’ 
(Late c17th -early 
c19th). (Many more 
petty crimes 
punishable by death 
used as a deterrent). 

- Know the crimes of 
and punishments for 
the crimes of 
highwayman, 
smugglers and 
poachers and the 
reasons why these 
crimes became more 
common e.g. 
highwaymen: cheaper 
handguns and horses, 
and increased trade 
and traffic between 
towns.  

 

EMB vocabulary 

Unemployment, heresy, 
religious tolerance, 
branded, pillory, gossip’s 
bridal, vagabond, 



 
 

 

confession, deterrent, 
trade. 

The Victorians  
- Know the typical range 

of crimes: poisoning, 
murder, theft, e.g. 
pickpocketing (by 
children), theft from 
warehouse factories 
and that destruction 
of property during 
riots was a problem. 
Understand that this 
was partly a 
consequence of the 
changes in Britain: the 
growth of cities, 
industrialisation and 
poverty.  

- Know the 
development of 
policing – pre-1829 
(justices of the peace, 
constables and 
watchman, thief-
takers, local militia). 
Know: 1829 saw the 
establishment of the 
first police force, 
(London) their 
weapons, its 
nationwide influence. 
Know of the 1856 
Police Act by which 
the police force 
became nation-wide). 
Know how it has 
continued to develop 
to the present day? 
(Potential police 
visit).  

- Know that Sir Robert 
Peel was significant in 
the establishment of 
the police force.   

- Know that serious 
crimes would carry a 
capital charge, often 
public hanging, 



 
 

 

transportation or 
prison but that over 
the Victorian period 
sentences became less 
harsh and public 
hangings ended. 
(Possible research 
into convicted 
criminals e.g. Sarah 
Dazley (the last 
woman to be publicly 
hanged) [See: Crime 
and Punishment E2Bn 
2016]. 

- Know about prison 
buildings, life and 
routine in a prison and 
how these changed 
and developed over 
the Victorian period.   

- Know about the 
significance of 
Elizabeth Fry and 
prison reform. 
OPPORTUNITY FOR 
LOCAL STUDY.  

- Know of the Victorian 
jury system in criminal 
cases, it’s 
development into the 
modern British jury 
system and know its 
significance as part of 
the British legal 
system.  

- Know that the laws of 
Britain were enacted 
by Parliament and that 
this continues today.  

- To know the 
conditions under 
which slavery existed 
under the British 
Empire). 

- Know of the 
significance of the 
Slave Trade Acts and 
of the work of William 
Wilberforce. 



 
 

 

-  
-  
Victorian vocabulary 

Riots, pickpockets, 
industrialisation, poverty, 
constables, watchman, 
thief-takers, militia, 
transportation, conviction, 
jury, parliament.  

 

 

Key vocabulary - Change, 
days ago, 
yesterday 

-  

- Months ago, 
years ago 

-  

London the Great Fire  

Baker, Pudding Lane, 
smoke, fire, flames, River 
Thames, firehooks, hose, 
portable fire pumps, 
timber, thatch, brick, 
stone, conflagration, 
demolition, architect, 
diary. 

 

 

One Giant Leap  

Moon, invention, 
analytical engine, 
computers, 
mathematician, internet, 
NASA, astronaut, national, 
international,  

The Stone Age to the Iron 
Age  

Paleolithic, Mesolithic, 
Neolithic, gatherer, hunting, 
producer, clearance, plough, 
tools, weapons, fruit, nuts, 
seeds, fish, spears, eggs, 
nettles, dandelions, wild 
pigs, mammals, woolly 
mammoth, bison, deer, 
cereals, peas, porridge, 
wheat, barley, flax, 
domesticated animals, 
sheep, goats, salt, preserved, 
casting, smithing, Druids, 
carvings, bone, horn, stone, 
cup and ring, metalwork, 
bronze, iron. 

 

The Romans 

Celts, tribe, settlements, 
slaves, towns, trade, 
invasion, occupation, 
legions, auxiliaries, centuries, 
centurion, arrows, artillery, 
catapults, (’onagers’) 
javelins, swords, cavalry, 
forts, culture, tunics, togas, 
stola, earrings, necklaces, 
bracelets, rings, fibula, 
aqueduct, canals, irrigation, 
transport, architecture, 
columns, pediments, 
colonnades, arches, 
hypocaust, mosaics, 
concrete, numerals, Latin. 

WW2  
War, ‘Phoney War’, 
censorship, propaganda, 
conflict, air raid, shelter, 
(Anderson, Morrison), 
Luftwaffe, invasion, defence, 
munitions, evacuee, 
evacuation, conscription, 
Homefront, rationing, 
scarcity, allotments, 

The Ancient Greeks  
Tunics, chitons, himation, 
(cloak), white lead, 
bracelets, earrings, 
necklaces, decoration, 
fabric, linen, wool, Brooch, 
(fibulae). 

Architecture, Column, 
statues, courtyard, wood, 
mud brick, wooden shutters,  

Fruit, bread and cheese, 
porridge, barley with cheese, 
fish, vegetables, eggs and 
fruit nuts, figs cakes, honey, 
hares, deer, wild boar, 
octopus.  

Pottery figures, dolls, rags, 
wood, wax, clay rattles, 
hoops, yo-yos, hobbyhorses, 
pigs’ bladder, knucklebones. 

Anglo-Saxons 

Invaders, Danelaw, warrior, 
huscarls, thane, royalty, 
nobility, Freemen, serfs, 
kingdoms, spears, swords, 
bows and arrows, battle 
axe, helmets, shields, 
settlers, enclosure, 
palisade, bower, mill, 
granaries, animal barns, 
einkorn, rye, barley, oats, 
peas, beans, hoes, rakes, 
spades, billhooks and forks, 
scratch plough, cows, 
sheep, pigs, goats, cheese, 
chickens, tallow, 
woodworking, 
metalworking, bone and 
horn working, pottery,   

 

Ancient Egyptian  

society, civilisation, 
polytheistic, monotheistic, 
creation, afterlife,  temples, 
pyramids, archaeology, 
festivals, embalming, 
mummy, mummification, 
Canopic jars, tomb, 
pharaoh, dynasty, Fertile 
Crescent, terrain, climate, 
inundation (Nile flooding). 

 

 

 

The Space Race 

Maya civilisation 

archaic, pre-classic, Classic, 
post-classic, colonial, 
independence, Legacy, 
hieroglyphics, symbols, 
codex, codices, Popol Vuh, 
calendar, the Long Count, 
Tzolkin days, Kingship, elite, 
commoner, serfs, slaves, 
Copan, archaeologists, 
palaces, temple-pyramids, 
nah, mud, limestone, 
thatch, plaza, festival, 
ceremony, sacrifice, priest, 
chocolate, tortillas, tamales, 
avocados, tomatoes, fruit, 
duck, eggs, squash, beans, 
maize papaya, chili peppers 
cacao, loincloths, skirts, 
manta, parrot feather 
jewellery, nose clay, 
drought, deforestation, 
epidemics, overpopulation, 
warfare, malnutrition, 
‘relative status’  
 
 



 
 

 

Summer Holidays  

Destination, steam power, 
locomotive, transportation, 
perishable goods, 
standardisation, passenger, 
woodlands, habitats, 
pollution, industrial 
revolution, 

 

 

City state, (polis), citizen, 
slaves, ostracising, tyrant 
democracy, vote, boule 
ecclesia, pnyx, acropolis, 
Parthenon, empire, 
civilization. 
 
Boxing, wrestling, chariot 
racing, combat, religious 
festival, Zeus, stadium, 
victory wreaths, Long jump, 
javelin, discus, pankration. 

NASA, Apollo 11, 
International Space Station 
(ISS), satellite, astronaut, 
cosmonaut, spacesuit, 
backpack, diapers, Cold 
War, sputnik, shuttle, Space 
craft, rocket, space probe, 
lunar module, 
communication, orbit, 
exploration, weightlessness, 
gravity, technology, GPS, 
solar cells, ultraviolet filters, 
research, moon, moon rock, 
spacewalk, discrimination. 

 

Resources - Photograph
s, walks 
round the 
local area to 
observe 
(what are 
they looking 
for?) 
different 
age 
buildings  

-  - The song – London’s 
Burning 

- Appropriate 
selections from 
Pepys’ and Evelyn’s 
diaries.  

- Norwich Museum, 
Colchester Museum,  

- The Black Knight – 
historic re-enactment 

- The Roman Calendar – 
interestingfactsforkids.
wordpress.com  

- BBC Bitesize – Life in 
Celtic Britain, (Butser 
ancient farm). 

- BBC Bitesize – How did 
the Romans change 
Britain? 

- BBC Bitesize – What 
was life Like in the 
Roman Army? 

- Primary facts – What 
did the Romans Bring 
to Britain? 

- The Romans in Britain -
Britain Before, during 
and after the Roman 
Occupation (Slavery in 
Roman Times) – 
romanobritain.org 

- Colonel Unthank’s 
Norwich – The Norwich 
pantheon – 
colonelunthanksnorwic
h.com 

- Primary Homework 
Help – The Romans - 
(covers most aspects) – 

- Primary Homework 
Help – World War 11 - 
primaryhomeworkhelp.
co.uk 
 

- Primary Homework 
Help – The Saxons/The 
Vikings - 
primaryhomeworkhelp.
co.uk 

- BBC Bitesize The Space 
Race – USA and USSR.  

 

Maya civilisation 

Popol Vuh: a Sacred Book of 
the Maya, by Victor 
Montejo 
Victorians  

[See: Crime and Punishment 
E2Bn 2016].  

 

The longitudinal Study  

The Romans 

- The Romans in Britain 
– slavery in Roman 
times – 
romanobritain.org 

- Escape to the past 
with History Today – 
Normans and Slavery 
Breaking the Bonds – 
historytoday.com 
(Care needed to select 
content).  



 
 

 

primaryhomeworkhelp.
co.uk 

- Roman make-up 
YouTube part 1  

- Primary Homework 
help – The Celts (covers 
most aspects) – 
primaryhomeworkhelp.
co.uk 

- Children’s British 
history encyclopedia – 
Victorian seaside 
holidays – online. 

-  

Historical knowledge/ 
understanding of wider 
world history 

- Places they 
have been 
to on 
holiday and 
how they 
have 
changed 
over time 

- Begin to 
understand 
the concept 
of exploring 
as finding 
out new 
things. 

- Begin to 
understand 
the concept 
of a famous 
(significant) 
person e.g. 
an explorer. 

 

Continuity and 
change: 

Cause and 
consequences 

Similarity and diff: 

Significance:  

 

DREAM JOBS 

- Be able to talk 
about the lives 
of significant 
individuals in the 
past who have 
contributed to 
national and 
international 
achievements 
e.g. explorers  

 

Continuity and 
change: 

Cause and 
consequences 

Similarity and diff: 

Significance:  

 

ONE GIANT LEAP 

Enquiry question: How has 
life been changed by the 
rapid developments in 
mathematics and 
technology over the last 
150 years? 

- Know about 
significant historical 
events from beyond 
living memory that 
are significant 
nationally or globally 
– e.g. the moon 
landing and 
invention of the 
internet 

- Know and be able to 
talk about the lives of 
significant individuals 
in the past who have 
contributed to 
national and 
international 
achievements in 
mathematics and 
technology, (men, 
women, and of 
ethnic origin). e.g.  

- Charles Babbage, 
Ada Lovelace, Tim 
Berners-Lee, 
Katherine Johnson, 
Neil Armstrong.  

ROMANS 

- Understand the 

concept of ‘Empire’ 

and have some 

understanding of the 

extent of the Roman 

Empire. 

 

 

 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

WORLD WAR 2 

Link to English text – 
bombing of Japan. 

 

Who Let the Gods Out? 

 

LIFE IN ANCIENT GREECE 

OVERVIEW: Greek life and 
achievements - influence on 
the western world – political, 
social, and the Olympic 
Games. 

Enquiry questions: How has 
ancient Greece influenced 
the modern world?  

What were the different 
roles of men and women 
and why?  

- Understand and be 
able to explain the 
term ‘ancient Greece’ 
link this to their 
understanding of the 
term ‘ancient Rome 
(refer to city states).  

- Know about significant 
city states such as 
Athens or Sparta.  

- Be able to place the 
four periods of the 
ancient Greeks in 
chronological order.  
Understand the 
position of the Romans 

THE FINAL FRONTIER 

Enquiry questions: How has 
life been changed by the 
technological 
developments brought in 
as a consequence of space 
exploration?  

Do the benefits of space 
exploration outweigh the 
dangers and expense 
associated with it? 

 

 

Know the most significant 
events in space exploration 
from the V2 rocket of 1942 
to the present day and be 
able to place them on a 
timeline. 

 

Know that the cause of 
rapid space exploration was 
the consequence of 
American and Russian 
national pride which 
became known as the 
‘space race’. 

 

Know of and about 
significant people – 
astronauts, cosmonauts, 
scientists, mathematicians - 
involved in space 

CIVILSATION  
In-depth study of the Maya 
civilization. 
Enquiry questions: What 
were the greatest 
achievements of the Maya 
and why?  
What were the reasons for 
the decline of the Maya 
civilisation? 
How would you explain the 
status of men and women 
in the Maya civilization?  
- Be able to place the 

ancient Maya 
civilisation, beginning 
(circa 2600 BCE) and 
its decline, on a 
timeline and 
demonstrate its 
continuity and change: 
the Colonial period 
(1500-1800) and an 
independent Mexico 
(1821) to the present.  

- Be able to place the 
four periods (archaic, 
preclassic, classic, post 
classic) of the Maya 
civilisation in 
chronological order 
and be able to identify 
similarities and 
differences between 



 
 

 

- Be able to talk about 
people who helped 
bring about 
significant change 
e.g. the moon 
landing and internet.  

- Be able to identify 
what has changed as 
a result of these 
‘giant leaps’ in 
technology. 

- Be able to talk about 
the impact of the 
moon landing and 
invention of the 
internet on 
themselves, their 
family e.g. what is 
the same and what is 
different about their 
grandparent’s life 
and their life. 
 
 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

and the Ancient 
Greeks. (Suggested 
main focus being the 
Classical period)  

- Be able to identify 
similarities and 
differences in the four 
periods of ancient 
Greece. 

- Know about the 
lifestyle of the ancient 
Greek people: clothing, 
food, toys, education. 
Be able to compare this 
with what they have 
learnt about the 
Romans.  

- Be able to identify and 
describe similarities 
and differences 
between these aspects 
of ancient Greek life, 
The Romans and their 
own.  

- Identify and give 
reasons why the 
ancient Greeks chose 
to eat specific foods.  

- Can describe the 
similarities and 
differences between 
the ancient Greek diet, 
Roman diet and their 
own.  

- Be able to identify 
significant thinkers, 
gods and buildings of 
the ancient Greek 
world.  

- Know key facts about 
common housing and 
can identify and give 
reasons why they were 
constructed from 
materials such as wood 
and mud.  

- Know about the 
significance of public 
buildings to the ancient 

exploration and of their 
nationalities and 
achievements and include 
on the timeline.  

 

To know, in-depth, about 
Katherine Johnson, her 
background and her 
contributions to NASA 
missions. (Developing on 
the knowledge covered in 
year 1).  

 

To know who the first 
people were, (and their 
nationality) on the moon. 
and how this was seen as 
historically significant.   

 

To know specifically of 
Helen Sharman and Tim 
Peake (both British) and 
their contribution to space 
exploration.  

- POSSIBLE LINK WITH 
ENGLISH: 

Cosmic – Frank Cottrell-
Boyce 

 

To know the significance of 
space exploration to the 
growth and collection of 
knowledge about things 
beyond the Earth.  

 

To know of some of the 
technological challenges 
which had to be overcome 
if space exploration were to 
be possible and some of the 
practical challenges: 
weightlessness, breathing, 
food, going to the toilet.  

 

them e.g. within 
agriculture, building. 

- To identify similarities 
and differences in 
achievements 
between the Ancient 
Egyptians and the 
Maya Civilisation.  

- Research and describe 
the legacy of the Maya 
civilisation e.g.: in 
science, mathematics, 
e.g. the development 
of zero calendar 
systems, LINK TO 
MATHS hieroglyphics 
possible opportunity 
to compare to Ancient 
Egyptians.  

- Can describe the 
similarities and 
differences between 
the Maya calendar 
and our own and the 
significance to the 
Maya civilisation of 
their calendar system.   

- Know the significance 
of hieroglyphics and 
codices to the Maya 
civilisation: a sacred 
gift from the gods. 
Know about the ritual 
significance of pok-ta-
pok to the Maya 
civilisation.  

- Can explain the 
significance of the 
Dresden Codex from a 
historian’s point of 
view. 

- To identify causes for 
the decline of the 
Maya civilisation – 
drought, food 
shortage, interstate 
warfare, failure in 
trade, overpopulation. 
Possible comparison 



 
 

 

Greeks: temples, 
palaces, stoas, agoras 
and amphitheatres and 
why Building materials 
were different.  

- Recognise the influence 
of Greek architecture 
on the modern western 
world. Identify key 
building examples 
around Norwich (e.g. 
Surrey House). Be able 
to give reasons why 
Greek architecture has 
remained popular over 
time. 

- Know about the 
development and 
significance of 
democracy in ancient 
Greece and understand 
the similarities and 
differences with 
democracy in modern 
Britain. 

- Know about the 
significance of the 
Ancient Greek Games 
and how the Olympic 
Games have continued 
and developed over 
time. 

- Know about its use of 
bronze (especially in 
Crete), and its 
expansion into Europe 
and Britain sparking 
the Bronze Age there. 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

 

Know that animals/insects 
were used in the space race 
and why. 

 

To know of the possible 
consequences of the danger 
of space exploration, the 
1986 Challenger and 2003 
Columbia space shuttle 
disasters and the loss of life 
in both events.  

 

To know of some of the 
consequences of space 
exploration. Benefits: (GPS, 
weather prediction, solar 
cells, ultraviolet filters, 
medical research on ISS, 
tracking dangerous 
asteroids, possible future 
colonization of other 
planets) and arguments 
against space exploration 
such as the expense.  

 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

   

IN DEPTH STUDY OF THE 
NEW KINGDON IN ANCIENT 
EGYPT 

Enquiry question: In what 
ways did religious belief 
influence Egyptian culture 
and its way of life? 

- Revise the term 
‘civilisation’. 

- Understand and be 
able to explain the 
term ‘ancient Egypt’.  

- Be able to place the 
New Kingdom 
(Egyptian Empire, 16th 
-11th century BCE) of 
ancient Egypt in 

with the decline of 
other civilisations 
they have studied: 
Romans and Ancient 
Egyptians 

- To identify, talk about 
and report on the 
similarities and 
differences between 
the Norman invasion 
on the Anglo-Saxons 
and the Spanish 
invasion on the Maya 
civilisation (e.g. 
cultural: burning of 
books, forbidding 
religious freedom, 
etc.) and identify the 
consequences of each 
of these. 

- Know about the 
significance of the 
layout and structure of 
a Maya settlement.  

- Know about the 
significance of 
temples- pyramids and 
related ceremonies, 
plazas and related 
festivals, and palaces 
to the Maya 
civilisation. 

- Know key facts about 
common housing 
(nah) and can identify 
and give reasons why 
they were constructed 
from materials such as 
wood, mud, limestone 
and thatch and explain 
their similarities to 
and differences from 
those of the Maya 
elite. 

- Understand the 
significance of Copan 
(political centre, 
cultural focus) and of 
the Copan stairway to 



 
 

 

chronological order 
against previously 
studied ancient 
periods and a world 
history timeline. 

- Be able to explain the 
role of the pharaoh on 
earth and be able to 
name significant e.g. 
Tutankhamen, 
Rameses, Akhenaton. 

NOTE: A STUDY COULD BE 
DEVELOPED AROUND THE 
REIGN OF ANY OF THESE 
PHARAOHS 

- Be able to identify 
similarities and 
differences between 
the ancient Egyptians 
and one other 
previously studied 
ancient civilisation: 
Greek or Roman 
and/or   
Britain at the time of 
the start of the 
ancient Egyptian 
civilisation.  

- Know key facts about 
common housing and 
can identify and give 
reasons why they 
were constructed 
from materials such as 
mud. 

- Be able to identify 
similarities and 
differences between 
common ancient 
Greek and ancient 
Egyptian housing. 

- Know how papyrus was 
made and used and 
learn the Ancient 
Egyptian numbering 
system. Know the 
similarities and 
differences between 

both the ancient Maya 
people and modern 
archaeologists. 

- Understand the 
significance of myths 
e.g. The Hero Twins 
(See Popol Vuh), to 
the Maya civilization 
(to explain their world 
around them).  
Possible comparison 
the Greek myths. 
POSSBILE LINK WITH 
ENGLISH 

- To know the 
significance of gods 
within Maya culture 
and the belief that the 
world could be divided 
into three parts: the 
heavens, the Earth, 
and the underworld. 
Opportunity to 
compare with another 
civilisation they have 
studied. 

- To know that modern-
day Maya still exist, 
mostly living within 
the boundaries of the 
old empire.  

- To know about the 
food which was eaten 
remains part of the 
modern diet in 
countries such as 
Mexico.  

- To know about the 
cultural significance of 
head shaping, nose 
clay, clothing, 
headdresses, 
hairstyles and 
jewellery: indicators of 
status or beauty.  

- To know of the role 
and significance of 
kings in the Maya 
civilisation.  



 
 

 

this and the system of 
Roman numerals. 

- Be able to identify and 
talk about Egyptian 
hieroglyphics. 

- Understand the 
significance of the 
style of Egyptian art 
e.g. lack of 
perspective. 
Understand why 
people and objects 
were represented in 
this style. POSSIBLE 
LINK WITH ART 

- Understand the 
significance of the Nile 
to ancient Egypt and 
of water in ancient 
Egyptian gardens. 

- Know the significance 
of myths to the 
ancient Egyptians (to 
explain their world 
around them).  Be 
able to compare this 
with Greek myths. 
POSSIBLE LINK WITH 
ENGLISH 

- Know a version of the 
ancient Egyptian 
creation story and 
identify the 
similarities and 
differences between 
that and e.g. the 
Christian creation 
story. POSSIBLE LINK 
TO RE. 

- Be able to identify the 
ancient Egyptian gods 
and explain their 
functions. Be able to 
explain the similarities 
and differences with 
other civilisations they 
have studied. 

- To know about the 
education of elite 
children – 
mathematics, science, 
writing and astronomy 
and be able to explain 
the similarities and 
differences against 
today’s curriculum.  

- Learn about the 
structure of the Maya 
society, the role of the 
elite, the parity of 
women, and jobs for 
the common people: 
farmers, warriors, 
hunting, builders, 
teachers; children - 
rich and poor, boys, 
girls and compare with 
modern Britain and/or 
another civilisation 
they have studied.  

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

 



 
 

 

- Know of the special 
significance of animals 
in ancient Egypt.   

- Be able to provide 
reasons why the 
ancient Egyptians built 
temples, tombs and 
pyramids and their 
link to ancient 
Egyptian religious 
beliefs. 

- Understand that the 
practice of 
mummification and 
further burial rites 
were a cause and 
consequence of their 
religious and cultural 
beliefs.  

- Can explain how the 
structure of pyramids 
changed over time 
and were ultimately 
abandoned for rock-
cut tombs in the new 
kingdom e.g. pyramids 
at Giza and burials in 
the Valley of the 
Kings. 

- Can explain the 
ancient significance of 
the sphinx of Giza. 

- Know of the 
significance of 
religious festivals to 
the ancient Egyptians 
and note the 
similarities and 
differences with e.g. 
Romans or Greeks 

- Can identify and give 
reasons for the   
decay and fall of the 
Egyptian civilisation. 
Can identify that 
evidence still remains 
of ancient Egypt and 
that the effect of the 
Nile has changed due 



 
 

 

to construction of 
Aswan High Dam.    
Know the names and 
achievements of 
significant 
Egyptologists. 

Continuity and change: 

Cause and consequences 

Similarity and diff: 

Significance:  

 

Knowledge and 
understanding of 
chronology 

- Order and 
sequence 
familiar 
events.  

- Use 
everyday 
language 
related to 
time. 

- Talk about 
well known 
stories: 
characters, 
settings, 
what 
happens in 
the story. 

- Talk about 
things that 
happened 
yesterday or 
last week. 
 

- Understand the 

term, ‘the past’ 

and how this 

relates to them 

and their family. 

- Use common 

words and 

phrases related 

to the passing of 

time e.g. a long 

time ago, last 

week, when my 

parents were 

young.  

- Begin to 

understand that 

events can be 

ordered on a 

timeline that 

works from left 

to right.   

- Sequence 3 or 4 

artifacts from 

distinctly 

different periods 

of time.  

- Understand and 
know where all 
people/ events 
studied fit into a 
chronological 
framework. 

- Understand how a 
timeline works and 
describe how it maps 
past events. 

- Be able to talk about 
the order of events 
they have studied 
and understand why 
timelines are a useful 
way to understand 
the order of events. 

- Be able to sequence 
artifacts/photograph
s which are closer 
together in time.  
 

- Place their current 

study against one or 

more previously 

studied periods 

displayed on a general 

basic timeline and 

demonstrate which 

came before/after.  

- Sequence several 

events, artifacts and/ 

people.   

- Use dates, and terms 

related to the passing 

of time.  

- Will know: Dates and 

relevant historical 

vocabulary. (See 

appendix A)  

 

- Place their current 

study against 

previously studied 

periods displayed on a 

general timeline and 

demonstrate which 

came before/after.  

- Can explain which 

periods studied were 

temporally closer or 

further apart.  

- Understand and use 

AD/BCE.  

- Understand which 

events are significant in 

the period they are 

studying.  

- Be able to sequence 

significant events (with 

their dates), artefacts 

and/or people of time 

studied, on a timeline.  

- Know precise dates for 

significant events and 

use relevant historical 

vocabulary. (See 

appendix A) 

 

- Place their current 

study against 

previously studied 

periods displayed on a 

general timeline and 

demonstrate which 

came before/after 

using appropriate 

language e.g.          A 

D/BCE. 

- Sequence on a timeline 

significant 

events/people 

alongside less 

significant 

events/people of the 

time studied.  

- Note contrasts over 

time.  

- Know  

precise dates, period 

labels e.g. the ancient 

Greeks, and relevant 

historical vocabulary. 

(See appendix A)  

-  

- Understand how and 

the significance of 

placing previous 

periods of study, 

including current 

study, on a timeline 

and chronologically 

contextualise – e.g. 

provide temporal 

distance, AD/BCE, 

ancient world or other 

period labels e.g. 

Victorian, etc., and 

demonstrate their 

historical perspective 

by talking confidently 

about the time 

periods studied and 

how they relate to 

each other on the 

timeline.  

- Sequence many 

events from periods? 

studied on a timeline 

talking confidently 

about the most 

significant events and 

people.  

- Recognise 

connections, contrasts 

and trends over time.  

- Know key dates, 
characters and events 
of the period studied. 



 
 

 

- Know and can use 

appropriately, a wide 

range of relevant 

historical vocabulary 

(See appendix A) 

-  

Key vocabulary/ 
historical terms 

 

  

See Appendix A See Appendix A See Appendix A See Appendix A See Appendix A See Appendix A 

Historical enquiry – 
using evidence and 
communicating ideas 

- Be able to 

talk about 

changes in 

themselves 

through 

photographs 

over time. 

- Be able to 

order 

photographs 

of 

themselves 

and other 

members of 

their family, 

chronologica

lly. 

 

 

 

- Find answers to 

simple questions 

about the past 

from a range of 

sources: 

pictures, 

artifacts, stories 

e.g. 

- Begin to develop 

observational 

skills  

- Communicate 

their knowledge 

through: 

discussion, 

drawing 

pictures, drama 

and role- play, 

making models, 

writing and using 

ICT.  

 

- With support, 

formulate questions 

in response to 

artifacts or source 

material (e.g. an 

image).  

- Make simple 

observations and 

give reasons for 

these.  

- Know that we can 

find out about the 

past in different 

ways: accounts, 

pictures, etc., 

- Communicate their 

knowledge through: 

discussion, drawing 

pictures, drama and 

role-play, making 

models, labelling, 

writing and using ICT.  

 
 

- Use teachers’ 

modelling to help 

pupils formulate their 

own questions. 

Formation. 

- Suggest ways to find 

out about the past. 

- Use a limited range of 

sources to find out and 

investigate a time 

period.  

- With support, use the 

library, non-fiction 

texts, parts of stories 

and the internet to 

carry out basic 

research. 

- Begin to select and 

record information.  

- Communicate their 

knowledge using 

labelled drawings, 

drama, models, ICT., 

and writing.    

 

- Ask a variety of 

questions they would 

like to know the 

answers to.  

- Be able to identify 

which questions might 

be easier or more 

difficult and explain 

why this is the case.  

- Use supplied or chosen 

evidence to build up a 

picture of a past 

event/character. 

- Introduce and develop 

research skills using the 

internet, the library 

and ‘book skills’ 

(scanning, making 

notes, contents, index).   

- Develop ‘selection’ 

skills.  Begin to decide 

what is relevant and 

what is not, with 

justification, e.g. it does 

not address our 

research question).   

- Communicate their 

knowledge through 

short written 

presentations and a 

range of other media.  

- With support devise 

and pursue historically 

valid research 

questions based on 

historical key concepts.  

- Develop and use with 

increasing confidence 

and skill: the library 

and book research 

skills, the internet, 

chosen texts and 

artifacts.  

- Explain that a range of 

sources is needed to 

gain a full picture of a 

historical event or 

person. 

- Understand the 

meaning of and use 

primary and secondary 

sources. 

- Use collected evidence 

to build up a picture of 

a past event.   

- Recall, select and 

organise historical 

information in 

developing written 

accounts and a range 

of other media.  

 

- Understand that 

historical knowledge is 

constructed from a 

range of sources.  

- Skilfully devise 

historically valid 

research questions 

based on key 

concepts.  

- Recognise primary and 

secondary sources.  

- Identify omissions in 

an enquiry and 

suggest means to 

resolve them. 

- Having used a range of 

sources, select, 

organise and present 

structured evidentially 

supported responses 

to historical 

questions/debates. 

- Demonstrate 

confidence in using 

accurate dates and 

historical terms using 

a range of methods 

including written 

accounts.  

Interpretation of history - Talk about 
the 
photographs 
of 
themselves 

- Look at a range 

of evidence: 

books, film, 

pictures, 

- Explain the different 

ways in which the 

past can be 

represented: stories, 

first-hand accounts, 

- Know the difference 

between a primary and 

secondary source.  

- Compare different 

versions of the same 

- Know of and recognise 

primary and secondary 

sources. 

- Understand the 

significance of primary 

and secondary sources 

when answering 

historical questions.  

- Recognise primary and 

secondary sources and 

understand their 

relative values In the 



 
 

 

and their 
family. 

- Be able to 
draw 
conclusions 
from the 
photographs 
e.g. ‘I was 
smaller than 
but I had the 
same colour 
eyes.’ 

photographs and 

artifacts.  

- Be able to talk 

about what is 

the same and 

what is different 

compared with 

the present day. 

- Give a basic 

opinion about a 

past event.   

 

pictures, artifacts 

etc., 

- Offer basic 

interpretations of a 

past event by 

referring to evidence 

in two given sources.  

- Discuss how reliable 

the evidence, 

(photographs, 

accounts, stories 

e.g.) may be and give 

reasons for their 

ideas.  

 

story. (i.e. comparing 

different sources).  

- Form own conclusions 

from evidence 

provided.  

- Consider different 

representations of the 

period being studied.  

 

- Begin to evaluate the 

usefulness of different 

sources: e.g.  

i. Do they help to answer 

our question? 

ii. Are there any useful 

facts? 

iii. Are they primary or 

secondary sources? 

- Compare different 

versions of the same 

event. 

- Understand how the 

past can be explained 

in different ways.  

 

- Compare the value of 

different sources in 

topics they are learning 

about.  

- Understand that the 

past can be interpreted 

in different ways – 

offer reasons.  

- Recognise bias within 

sources.   

- Begin to apply an 

empathetic view of the 

past – viewing the past 

through the eyes of 

those who lived 

through it.  

 

context of the topics 

they are studying. 

- Consider the accuracy 

of 

sources/interpretation

s: fact, fiction and 

opinion.  

- Understand that 

different versions of 

the past may exist and 

can offer reasons for 

this.  

- Understand how 

different evidence 

could lead to different 

conclusions.  

- Compare and contrast 

sources and consider 

how these may impact 

on an interpretation of 

an event or how a 

person acted or the 

consequences of their 

actions.  

- Be aware of the 

potential impact of 

bias and why bias may 

have occurred. 

- Use an empathetic 

view of the past – 

viewing the past 

through the eyes of 

those who lived 

through it and be able 

to talk (hot seat) 

and/or write as 

though they are that 

person.  

 
 


